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This interpreta tive s tudy of mainstreaming guidelines and prac tices had i ts origin In the growi ng
need to identif y the components of vocational programs, services and ac tivities designed to increase
and improve the vocational education opportunities for handicapped persons in California second-
ary schools.

The concerns were voiced in the Bureau of Education for the Handicapped, U.S. Office of
Education, California State Department of Education and local education agriCies throughout t he
state.

The objectives of this study have been to:

1. Develop guidelines f or establishing mainstreaming opportunities in vocational educati n for
t he ha ndica pped .

2. Identify characteristics and provisions of vocational programs that are inainstraniing the
handicapped,

3. Provide a stepbv.step procedural manual for mainstreaming handicapped in vocation I
pr grams that will provide pertinent information for field practitioners.

The project officially started July 1, 1975 with research into the development of mairtstreaming
videlines and criteria in accordance with Federal and State plans and directives.

The second phase of the study consisted of developing guidelines and corresponding data
collection instrument, i.e. the Structured Interuiew/Questionnaire.

The third phase of the study involved the selection of representative local education agencies
by the Project Advisory Committee for inclusion in the study. The cri teria for selection, as determined
by the committee, included:

1.- Evidence of involvement in, and commitment to, mainstreaming practices.
2. Demographic and geographic representation (e.g, rural, metropolitan; sectional location)
3. Willingness to participate.

On-site interviews were conducted with representatives from each of the pat ticipating local
cation agencies during the months of February through May 1976. This final report represents
fourth and final phase, bringing together the findings, conclusions and recommendations.
A number of significant individuals were instrumental in the design; development and imple .

mentation of this study. Special appreciation is extended to the following staff members of the
California State Department of Education: Mr. William Callahan, Consultant, Vocational Education
Program Planning and.Developmeat, Vocational Education Support Unit; Dr. James Crandall,
Coordinator of Vocational Education Research, for providing technical expertise, encouragement
arid guidance; Mr. Theodis Hawthorne, Consultant, Special Education/Vocational Education,
Bureau of Educational Improvement for the Handicapped Special Education Support Unit, for
encouraging, arranging and consulting on various study elements, from the initial concephialization
to the final documentation.

Mr. Rob Reilly, Publications Coordinator, Santa Barbara City College and Santa Barbara Com-
munity College District, as Project Editor, provided excellent reporting recommendations, and is
responsible for the format of this publication.

Of critical significance, were the interested, enthusiastic representatives of the local education
cies (listed starting on page iv), without whom this study could not have been made,
The project director was ably assisted by a seven-member Advisory Committee, listed on

page iii. Their technical expertise and recommendations in conducting the study were essential in
a5uring appropriate content and procedures.

A final note of appreciation is given to Ms. Kris Offut, Project Secretary, who managed many
enabling details (e.g., room arrangments, travel itinerary, note typing and filing) so efficiently that
a conducive working climate was established and maintained.

GORDON F. JCHWSOM D.Ed.
Project Director
Interpretive Study:
Mainstreaming Vocational
Education for r-c
Handicapped in California
Secondary Schools



Interpretive Study . . . . Mainstreaming Vocational Education for the
Handicapped in
California Secondary Schods

Project Director Gordon F. Johnson, D.Ed. (Chairman)
Adviser, Career/Vocational Special

Education
California State University
Fresno, CA 93740
Phone: (209) 487-2976'

Ms. Janice Emerzian . . . Learning Disabilities Specialist
Enabler Services
State Center
Community College Dist ric
1101 E. University
Fresno, CA 93741
Phone: (209) 442-4600 e t. 234

Mr. J lius Gaillard . . Program Manager
Central Valley Regional Center

for Developmental Disabilities
567 W. Shaw Avenue, Suite 160-B
Fresno, CA 93704
Phone: (209) 227-3535

Ms. Verna Snell . Consultant
Special Education
Fresno County Schools
2314 Mariposa
Fresno, CA 9372 1
Phone: (209) 488-3329 or 488-3306

Mr. Jack Stinson . . . . . Director
Fresno Metropolitan Regional

Occupational Center/Progra
2201 Stanislaus
Fresno, CA 9372 1
Phone: (209) 264-9767

Mr. John We el Special Proje:ts Research Administrator
California Stde University, Fresno
University Research Office
San Eamon 3, Room 113
Fresno, CA 93740
Phone: (209) 487-2241

Mr. Th odis Hawthorne Consultant, Special Education/
Vocational Education

Bureau of Educational Irriprovernent
for the Handicapped

Swcial Education Support Unit
72 1 Capitol Mall
Sacramento. CA 95814
Phone: (916) 445-4036

Dr. James Crandall . . Coordinator of Vocational Education Research
Research Coordinating Unit

Vdcational Education Section
California State Department of Educati n
721 Capitol Mall
Sacramento, CA 95814
Phone: (916) 322-2330



Part icipating Local Education Agencies in
Structure Interview Questionnaire

1975-76

Dist ric t Represeniatitms

1. Fremont Onion High Dr. Adrian M. Stama
Box F Assistant Superintendent
Sunnyvale, CA 94087 Educational Services

Phone: (408) 735.6126

2. Visalia Unified High School .Mr. Jack Stevens
315 Acequia Director of Secondary Education
Visalia, CA 93277 Phone: (209) 733-1400

Ext. 239

Mr. Gary Mekeel
Program Specialist
Educable Mentally Re
Phone (209) 733-1400

3.. Sacramento City Unified . . . . . . . . . . Mr. Douglas Waterman
1619 N St. Vocational Specialist
P. O. Box 2271 for the Handicapped
Sacramento, CA 95810 Phone: (916) 454.8457

4. San Juan Unified . . . .. . .. . . Mr. Jim Dickson
3738 Walnut Ave. Coordinator, Work-St udy
Carrnichad. CA 95608 Phone: (916) 484 -2338

Mr. Donald Golden
Director of Vocational Educatiou
Phone: (916) 484.2138

Ms. Sue Mower
Teacher, Aurally Handicapped
Phone: (916) 484-2638

5. Fairfield-Suisan Unified Mr. Joe Lytton
1025 Delaware Coordinator, Vocational Education
Fairfield, CA 94533 Phone: (707) 422-3200

Ext. 500

6. Eureka City khaols . Mr. Roland Wentzel
3200 Watford Coordinator, Vocational Education
Eureka, CA 95501 Phone: (707) 443-0861

Mr. Mike McManus
Director of Pupil Personnel
Services and Special Education
Phone: (707) 443-0861

Mr. Bill Schaser
Depat trnent Chairman,
Special Education-High School
Phone: (707) 443-0861

Mr. Marvin Collins
Designated Institutional Services
Phone: (707) 443-0861

7, Grossmont Union Mr. Donald Tarr
High School Assistant Director of
P. 0. Box 1043 Special Education
La Mesa. CA 92041 Phone: (714) 465-3131

Ext. 263
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8, Los Angeles Unified Mr. Ed I-la
450 Niiorth Grand Ave. Coordinator. Occupational Education
P. O. Box 3307 for the Handicapped
TcrninaI Annex Phone: (213) 625-6721
Los Angeles, CA 90051 Mr. Eugene Bolyantz

Coordinator of Project Mainstream
Phone; (213) 625-6769

9. Eu 11cr I n h,i ut LI nic m ,, . . . . .. .. . Mr. Jerry Milionlwrger
High` Sc hi ml Coordinako id Vocalic nial Ed111 ti

2600 E. Nuiwuod 1 ill Riot. Phone: (714) 879-4451
Fullerton, CA Y2632 Ext. 53

10. Ventura Unified .

120 E. Santa Clara
Ventura, CA 93001

Mr. Wolter Iei Jall
Director. Exceptional Pupil
Personnel Services
Phone: (714) 879-445 I
Ext. 26

Mr. George E. Thanos
Coordinator, Special Education-
Work-St udy
Phone: (805) 648-5391



Omar=
The successful mainstreaming programs reported in this interpretive study possessed several Progratri

crucial characteristics in common These included dedicated and committed personnel, supportive Cha racteristict;
administrators, and involved business and community representatives.

An examination of Advisory/Coordinating Committees for the handicapped indicated that, while
most districts had activities directed toward the needsof the handicapped, they did not have separate
advisory/coordinating committees in Vocational Education for the Handicapped. The involvement
level (committee membership) involving handicapped studen ts in face-to-lace continuity was minimal.
Most respondents recognized the involvement of the handicapped as "highly desirable."

Surveys and Evaluations primarily involved regular vocational education students, Districts Surtm and
utilized labor reports compiled by the U.S. Department of Labor in making job forecasts. Some Eua ua dans
respondents indicated that they did not wish to identifystedents by disabilities, but ra ther by skills and
abilities.

Recruitment and promotional activities included presentations to service clubs, media reports
(newspaper, television and radio). Involvement of Advisory Committee Members in promotional
activities resulted in major program irnpfbvements.

Separate Job Market Analyses for the Handicapped need to be conducted as follow-up
evaluations to determine reasons for success or lack of success, and program revision (Kay, et. al. p.
8).

All respondents indicated that formalized methods, tools and techniques were used in
classifying indiuidual students. Several local education agencies had comprehensive, diagnostic and
prescriptive Vocational/Occupational Assessment Cen ters. Increased attention needs lo be given to
developing yocational centers where skills, abilities and interests are identified and nurt ured (Kay, et.
al, p. 9).

Multi-Disciplinary Team Reviews were used extensively by all respondents, particularly for Re uiew
psycho-educational assessment. It is highly recan-unended that local education agencies develop a Teams
system of periodic review in the vocational areas to provide an accountability-tracking approach to
each handicapped student on an individualized basis (Hay, et. al., p. 9).

The respondents indicated that they used various rne thodsfor determining the accomplishment Respondent
of student goals, including perfarmanceobjectives, pre- and posttests and analyses of competencies. Findings
The utilization of individualization of instruction is commendable, and is within the guidelines of both
the California Master Plan for Special Education and The Vocaliona! Education Act of 1968.

A review of the. provisions for voca tional education personnel and the special education
personnel to plon and pro9rorn for handicapped students re vea-led a direc t relationship between the
quality of Vocational Education,and the cooperative interchange by the respective staffs in designing,
implementing and evaluating individual program plans.

Special instructional components, including special classes and centers, the Resource Specialist
Program, and designated instruction and services (recommended in the California Master Plan for
Special Education), are being utilized by the respondents.

One of the weakest areas of the study was pre-service and in-.service involvement by the Pre-Se !Tice/
participating districts. None of the respondents reported a cooperative program with an institution of In-Service
higher education to prepare students in Vocational Education of the handicapped.

Apparently, few of the institutions of higher education in California have relevant preparation
Inuolvetnenl

programs in VocationaVCareer Special Education, and yet the California Master Plan for Special

Education devotes Chapter 7 to Personnel Planning and Development. A number of respondents
indicated that they needed personnel with expertise in both Special Education and Vocational
Education; most teachers, coordinators and administrators in these assignments had learned their
skills "on-the-job."

In-service programs were somewhat better; most involvement was based on attending
conferences, workshops and informal activities. For in-S.ervice education, it is recommended that
district personnel conduct an in-depth study of their Mainstreaming program, considering each of the
major components in these guidelines, using consultants from the State Department personnel from
successful programs and key business and agency representatives. Chapter 7 of the California
Master Plan for Special Education and the Vocational Education Guidelines provide pertinent

suggestions for developing formal in-service programs.
This interpretive study of Mainstreaming guidelines and practices was encouraging and Main st reaming

rewarding. While no district demonstrated accomplishment of all objectives stated in the guidelines, Effec iii.reness
all districts reported significant Mainstreaming accomplishments. The status of effective

Mainstreaming practices is a credit to all respondents.
Enthusiasm and willingness to go "the extra mile" for the handicapped was evident both in

Vocational Education and Special Education. Outstanding personnel were in the forefront of every



FINAL ADJUSTMENTS are made on a charting project by a parapieglc
srudent

successful program. .

Undoubtedly, a major contributing factor to the state of successful programming in these Local
Education Agencies is the "timing." The Vocational Education Amendments of 1968 have provided a
vehicle for Mainstreaming the handicapped. Districts are required to account for every student in
their vocational programs; the law has also required that at least 10 per cent of the basic state grants
be set aside for the handicapped, thus providing "stimulation and seed money- to assist individuals
with handicaps to succeed in regular Vocational Education programs.

A second element in the "timing factor" has been the California idaster Plan for Special
Education, adopted by the State Board of Education January 10, 1974, tvhich emphasizes: 1.
Elimination of categorical labeling; 2. The least restrictive alternative (to promote maximum
interaotion between those receiving services and the general school population in a manner
appropriate to the needs of both); and 3. Support components (including the School Appraisal Team
and the Educational Assessment Service).

The "Educa tion of all Handicapped Children Act" has been signed by President Ford. This is a
significant landmark in the history of the handicapped. The law guarantees the educational rights of
handicapped children and their parents; mandates individualized instruction plans for each child; and
designates 1978 as the year when a state must provide appropriate education for all handicapped
children (Closer Look, Winter 1976).

Public Law 94.142, provides for a reordering of Federal priorities in the use of revenues which will
allow $3.16 billion to be made available for the education of handicapped children by the year 1982.
The major provisions include (CEC-Update, April, 1976):

1. The establishing of a formula by which the Federal Government makes a commitment to pay a
gradually increasing percentage of excess costs involved in educating handicapped children, ages 3 to
21, in the public schools.

"Timing Factor

'Handicapped
Children' Ac t

Major
Provisions



2. Allowing 12 per cent of children hetween the ages of 5 and 17 to be designoted as handicapped
fur Federal allocations.

3. A large percentage of the money will go directly to local school districts.
4. An individualized, written education program will be required for each student served.
5. The law establishes a single line of authority within the state educational agency tor tl

education of all handicapped.
6. Due process rights must he guaranteed.
7. Evaluation of the ehectiveness of the mandated, individualized instruction is required,

Tfw pot ential of $3,16 billion being made available by fiscal year 1982 is astounding when compared
to the $110 million available fur the current fiscal year (27.7 times more!). The implications lnr
Mainstreaming the handicapped into Vocational Education are all encompassing when one considers
that every provision of RE. 94.142 is compatible with the Guidelines for Serving the Handicapped
under the Provisions far the Vocational Education Amendments of 1968.

One final note concerning Mainstreaming: It is obvious that the degree and extent of
Mainstreaming is going to vary from program to program, and from disability to disability. No single
categorical answer can be made to the question of "how much Mainstreaming?" The answer depends
upon the amount of severity, the type of program, and the availability of resources.

The phrase, "least restrictive environment," is more than a cliche; it becomes the operationeA
plan, or modus operand( for each individual. This can best be illustrated by a comment made by one
respondent: "We select the cooperative and interested vocational educators when we mainstream
the handicapped. Not everyone is 'qualified,' or has the empathy."

10

How Much
Mainsireamin_



Mainstreaming, as used in this study, refers to providing:
"the positive interactions between handioapped ond non.handicapped children . the
mildly and moderately retarded, the children with behavioral disorders, the children
with language and learning problems, the children with orthopedic difficulties, .are to
be spending much of their time in regularclassrooms.. . there must be massive efforts to
work with their regular teachers, not to just 'instruct them in the pedagogy of special
education, but to share their feelings and understand their fears; to provide thern with
assistance and materials, and, in short, to assure their success.-1(E_ Martin, 1974)

The educational challenge of the century is to provide educational opportunity for all youth

regardless of the type or severity of the handicap.
The Vocational Education Amendments of 1968 (P.L. 90.576) provided for the modification of

programs and services needed to accommodate the needs tlw handicapped by stipulating that II
rninIrnhIrTl ol 10 per cent of 1' in H W.I.. 90 SW)) funds he expendt,d on handicappe(I youth (California.

1972, p. 2).
In a fre ociety everyini inied to linve the ridit to work, and to ntillie rl einitribilliim ii

society.
"Every individual must be given the opport unity to learn how to perform useful service...
One of the priority goals of vocational education in California is to make available to
every handicapped person in the state the opporutnity to /earn an occupational skill in
order to become a self-supporting member of society." (California 1972, p.-2).

The Vocational Education Act of 1963 (P.L. 88.210) assigned priority emphasis to providing

special services to persons with special needs 50 they may be more extensively and better served In
Vocational Education. The Vocational Amendments of 1968 (P.L. 90-576) gave discretionary powers

for expanded resources and program flexibility to state and local education agencies.
Subsequently, the scope of the secondary schools' responsibility has been enlarged toinclude:

1. Offering broader vocational training to students,
2. Encouraging students to remain in school so they may complete their training.

3. Offering training and retraining to young adults (California. 1972, p. 2).

The intent of the act, with regard to the handicapped, is to provide Vocational Education and

Special Education programs and services designed to enable them to achieve vocational education
objectives that would otherwise extend their reach. This may be accomplished through one of the

following:

1. Integrating handicapped students into regular Vocational Education programs to the extent that

they are able to benefit from'. such programs, supplementing with Special Education services only as

needed.
2. Providing special programs of vocational instruction, which meet the standards and requirements
of regular Vocational Education when it is not possible for certain handicapped persons to fully

benefit from regular Vocational EducatiOn,

In 1970, to provide illustrative definitions of the handicapped, the following appeared in the
Federal Register:

"Mainst rca rnin g
Defined

Vocational
Education Act

Vocational
Amendments



"(0) 1-tahilicapPtcf Pro- in mentally retarded, liord oJliecrrir,g, deaf. speech 'Handicapped'.
irripoired, t.,isuryly hondicarjped, seriously emotionally disturbed, crippled. or other Defined
hedlth irr tpciired persora. who, by reason Of their honlicap,pr ng condition, cirinit uc

uocationol or QM-IRA-let arid harrierna king education program designed /or
pelselJ without, 51.4Ch Nondiecaps:Lirldtvho, tor th it reason require special echiCa tional
OS.5f4fctile 0. oj Peodified Loco/it:M(4i or cans tinier and homemaking education pro-
grOtN,''

To torouirie ihe Sevei-ely Flanoicapped (which inclu ded physical irnpoirmenrs such as multiple
harid iCOPS. bltr1Ci)*65, OP:Vries, <itliputotion, cerebral palsy, po/iornelit is, pa ra plegia, quad raplegia,
brOlri ciarroge slindrorne and epileosv) 'fair chonee" to qualify for careers in the Federal Govern.

du:nor-rat.°
'Exceptedrrient, the CIO Cornrnission in 1964 approved a non-competitiue "eroepted appointing
Appointing

This a tioyi, permiils ageozy persoinhel officers to substitute ac tual job pedorrnonce for A uthority
Alco inpetitipe lePi R.I.S ,5e ru ice, Z970. p. 6). the end of June 1970, more iicn 7(Y) people had

beer, Nock' in .! gelderalf ernthin-writ throw}, the tise of this authority
Aecorofin t o th4 Cioit Swrvice Commission (CJ..5, Civil Service, £970, p.3), job perforrri .

onces of the S'eueroltil-Varldicciptzed cippoi rites were vsvally superior to those of non-handicapped
ernak)Yee clainq the Arne kind d icork. More thorn a third had received one or more promotions;
niore than hall Wert' rctreei os qualified for positions of greoter responsibility. Little modification to
work si te.s or fob quties (cos r-equired to occornmodate the appointees due to their handicaps.

All too frequently, ihe pjblk educa nen %/Stern haS deniedresponsibili ty for nee ting t he needs Of
exceptional children etd youth, 5orrie officials have cOrivinCed parents that suitable progranis for
their child le bJthnot, or should not, be provided at public expense in the public s,choo I, This a ttitude is
conveyed in the stattia.tory ekerniations passed by the legislatures of 48 states and the District of
Columbia lei( Chtidreri hc) 'Are Vh}fsleeillS5,tnertallv or emotionally handicapped, cr who "cannot profit
from an educeition" (Cfnildren's Pe(enste runcl N.b. p. 92),

Children oith spiet:01 needs aro treollentiv segregated from the niainstream in education. Ther
isolation ha ti natiecI then, end brought little education or training b-enefits.

For ell of the oosittue ieason for taiilonhg a segregated prograsn to meet special riecd, there are
concert% about keeDing these Individuals isolated (ran the mainstream Until there is COntaCt

hilet-reti with stageial needs and others, no one can sufficiently allay the fears, halt the
stereotypes or eiirninote the lebels (Children's Defense fund, N.D. p,93).

Court revietvs end litigations h.ave reeffirrned the concept of public-supported educational
opportunities far All childter, -rypizal of thi% stance is the decision of the Court of Appeal, Fourth
Distnct S tA te of Calif arriie in Coe us. California. On the issue of education for the handicapped, the
eourt affirtiled that it is. "the uneontradictecl pyoposition that it is the responsibility of the state to
provide AdecNote and equal education opportunities far all childrenhandicapped or otherwise"
( National Corlett- (or Ledi and the 1--lendicapped, lri., September 1974).

The nigilt to treatmen t 401 cOrhnItthity senile es has been emphasized by the National Center for
UV and the Hariclicepaed. Their major thrust is to proVide s-ettings that are leost restrictiue to the

peysonal freedom and liberty. Their five goals for all handicapped persons are:

1. The right to eqtaal educational opPortu city.
2. The right to quality care and treatment in residerttiil facilities, and the right to rive under

cOnditiong last festtiCtive to petsdnal liactation,
3. The riht t egijal access to buildings, plablic transportation and public acc mit-iodations.
4, The rifit td e0,01 ooNartunity to engage in employment.
5, The ;41t t rnedical CWQ and developmental services, from birth and throughout life.

In 1911, tuie alifornia Siete Legislature aassed Assembly Bill 102, I.Nhich stated:

"The levisiotore ;hereby recognizes that i& is the policy of the people of the Sta te of
Catikamia f p yoUicie drt educational opportunity to every individual to the end that
every stijeterzt leaviro sc hoot wet! Id be prepared to enber the wo rld of work; that every
sruoreet Lui.o p-oduotes jrorri a nv state-supported educational institution should have
sufficient nuarkerob.ie skills for legitirhate rernunerative ernploymenr; and tha t every
qualified Wel jiibl oMilt itizen should be- ail° rded an educational opportunity to
becotne St./ itdbly ern ployed in some rerriune olive field of ernployrnene" (California State
Asseoribiy, A ugus.1 I97l).

Subisoi,iently, the Los tkrneles City Board of Educationan *October 2S, 1971. committed the
city schools to:

wave os kjr at it jS postble ttnyt Student Who is not prepared to enter the tuorld
jazz,tn. d Poropi. °tit of high school. preisarinA each student Who gradua tes u.iitla

salobte skill for preolutiue v-,orit, or Lath on ocadernic background sufficient to
succesfully corfrplete eollege claiirse, and ojfering ewery adult an educational
opporiunity tehicF-i ensar-e hi& aparopnate erriplayrriir

Isolation of
Handicapped

Equal Education
Opportunities

Rights of
Handicapped

Equal
Opportu ity



Sidney Marland, former Secretary of Health Education and Welfare, has had
distinguished history u i advocacy for Vocational and Career EdUCOlion A5 a cositrbut r to
Edwation Perspectioe and Promise, he stated:

"Qf those studerr Is currently in high school. only three ozil of ten all ga on to oicadenic
callegeleuel work. Onethird of those will drop out before getting a boccoloureate.
degree. That tne.ans /Nat eigl-?i out .ef ten proem thigh sc hoof students shoal be ge frau
occupational training Qf sorrie sort. BLit only about 40 of these eighl stLeden is are, ir-r
fact, getting such trairling. Consequently, hat' our high school students, cr totcal of

t5J0,000 a year, are- being effered tuhat amounts to irreletorrt, gereral erft.Jcorianuf
papr (Ma rlands --1972-,-Tp, 36): -=-----

klenrifying the components of sac essfu I Mainst reaming prac tires is essen rial in implementing
vocational opportunities that have been identified, leOsla led and mandated foo the handicapped,
Unfortunately. Mere nitrm is a lapse of nine between problem iderwillieafinn and program
irn pleme ntation

This projec t was designed to identify Mainstreaming guidelines, mmine p'Totrui5lflpr4tlCeS,
and encourage local educating dist rids to develop effective programs..

The ultima te objective is to ma,dmize social and v.oca t ionalopperiumities for the handicapped in
the mainstream of society.

The term mainstreams as used in this project, refers lo lhe least restiictive environment for
'individuals wit h exceptional needs." The terni, 'Individuals with exceptional needs," relers to t he
four subclassifications which are used only for data collection and report ng purposes (California
Stale Department of Educatien, 1974, p. 23):

1, Cornrnunicativdy Hand icappeci 5iibckistficaticns
2. Physically Handicapped
3. Learning Handicapped
4, Severely Handicapped

The Vocational Educatinin Amendments of 196a present an unlimited challenge fo
their local education agencies to provide special programs and services to ensure Vocational
Education suc cess for the haridicap-ped. If practical plans to meet this challenge ale to be developed,
certain minimum information is imperative. For example, data on numbers of persons served,
classified by handicap, are needed tin permit evaluationand analysiS of pest effectO'veness (Kass/ et. al.

P. 3).
The basic criterion for receiving special services or program modification is the inability to Spe cia 1

be provided persons who have handicaps which preve thern frorri suc ceeding ina regular prugra
Assistance
needs

_ ceed in a regular prograrn without specia !assistance, Congress intended lha I special assistance

wit hout special assistance (Kay, et_ al. p=. 4).
The 'criteria of age in grade, test scores, academic performance. etc, are indica lars af

ability, or inability to succeed, The Intent of the Vocational Educalion Amendments of 196.13 is to

provide ready access- to voca tiona I -training or re t raining for "persons of all ages ill all cornmu rah(' s,"
Each student should be given support and assistance td develop his abili ties to the fulkst ( gay = et. al,
P. 5).

Services ancl remedial ao lion must be designed or modified to overcame speeific effects such as
demic deficiencies or physical inabilities, as identified by teachers or p ounselors. The specific

objective of the provisions under the I.Jocalional Etlication Amendments of 1968 is to ensure
Vocational Education success to al 1 (Kay, et, aL , p. 6),

identification of the handicapped must confirm that individuals so identified are rlat succeedirig, rafera lion of
or cannot be expected to succeed , in a Vocational Education program wilhoulassista ince s Whenever F-10ridicapped
possible, persons identified as handicapped should be Integrated into the regu lar Vocational
Education program,

Anc illary or supportive services, needed to help a pe tion succeed ui t hese puoran1S, rnay be
provided by Federal Vocational Education funds, or by other come tali-Oar:wades or aiganizalions,
separate or inodilied Vocatiollal Education pr ograms f ar the handicapped sh auld be established onli,
when they are in the best interest of the student s (Kay, e I. al p. 71,

The National Center for Law and t he Handicapped provkled the following summary of lei3al
int erpretations on Mainstreaming iri a let ter addressed to t li Project Di reet or from Paul Schv../eiger,
Social Research Staff, November 4 1975:

"Front o legal perspectit.pe, the-re are three basic principles uarioLsisly requited iy Legcil
constitution and statu t es which 1o3,r a groundwork in Ihe *Teo: bite rprett ion

i. That handicapped children are ent itled to eciticoriono f opportunities
corrunensurolo Wilt those provided ta non.frondieopped children.

2, Thot ha ntlicapped ch ilelren care ert titled ta on educa lionellopport uulIit van rinut*
de fined in the statutes and case-s as meeting their needs and rnmirrilningi their
capabilities.

'Occupation l
7tainin Weeds

Projec t
cihjct ices
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3. That handicapped children ore entitled t_ educa lona! placements which are
ast rest tictiue in terms of personal freedoms

From a legal standpoint. the Third coniponentleos
Mainstreaming" (See Appendix C).

stric WE placementis

Procedures: Providing Vocational Education for t he I-hndicaisped

Attributes of a Regular Vocational Education Program

The language used in the Vocational Education Amendments of 3968 required the U.S. Odic
Education to develop a working statement for the term, "regular vocational education progro

'One or more of the following attributes may apply to the requirements of a state in identifying a
r gular Vocational Education program (Kay,'et. al., 1973, p.3):

1. A Tegular Vocational Education program is one that meets established standards within the
rules and regulations of the State Board of Education and other certifying or licensing agencies.

2 A regular Vocational Education program has an established rate of progress which is expected
of all students. The objectives of the program are identified in terms of specific occupational skills.
Completion of the program usually depends upon the ability of the student to reach the program
objectives within the specific period of time allotted,

3. A regular Vocational Education program usually has requirements, such as a specific grade
level of reading ability, and of computational knowledge and skills, and the physical ability to use
standard facilities and equipment.

The legislation and the regulation of the Vocational Education Amendments of 1968 provides
that the criteria for success be determined by the states to allow maximum flexibility in determining
who,can 'qualify for these programs. Therefore , the measurement of "success," or "inability to
succeed," varies among states, programs, courses within states and levels of instruction.

We are indebted to Evelyn R. Kay, Barbara H. Kemp and Frances C. Saunders for their
publica tion , Guidelines for Identifying, Classifying and Serving the Disadua ntaged and Handicapped
under the Vocational Education Amendments of 1968, which established the criteria from which the
following -Guidelines" and "Structured Interview/Questionnaire" were developed.

IrsabUity to Succeed in Regular Vocational Program(s): The basic criterion for receiving
ial services, or program modification, is the inability to succeed in a regular program without

special assistance. The U.S. Congress intended that special assistance be provided to persons
having disadvartages or handicaps which prevent them from succeeding in a regular program
-designed for the "normal" or average person, Using this criterion, a person would not be identified as
handicapped unless the physical or mental disability prevents the individual from succeeding in the
regular program,

lf a person is succeeding, or can be expected to succeed, in a uocational program with ut
special assistance, he/she should not be identified as handicapped.

implementing Services and Programs: The .basic premise for funding services and
programs for the handicapped is that "persons of all ages in all cornrriunities" should have ready
access to vocational training or retraining. Support and assistance should be provided, as necessary,
to develop abilities of students, and to enable them to achieve success in the Vocational Education of
their c hoice.

'Whenever possible, personS identified as handicapped should be integrated into the
gular vocational education programs. Ancillary or supportive services needed to help

a person to succeed should be provided by vocational education, special education,
cf./or by other cooperating agenci6 or organizations. Separa w or modified voca ional

education programs should be provided only when they are in the best interest of the
volents"(Kay, et, al., 1973, p. 7).

Regular Progra
Attributes

Program
Flexibility

The Vocational Education Amendments of 1968 stipulate the use of Federal funds for the
purpose of assisting the handicapped to succeed in Vocational Education programs. The lawprovides
tha t set-aside Federal funds shall be expended to assist the handicapped to succeed in a Vocational
EdvIcation program. 7hese expenditures are separate from, and do not include, basic grant funds
expended for a regular vocational education program. only services over and beyond those
provided in regular programs can be considered special services, and may be supported by set.aside
funds (Ray, el, al., 1973, oe.7.8).

The following services are examples of those that may be funded under the V cational Education
Amendments of 1968:

Advisory/Coordinating Committees: Should be established to assist in formulating Advisory/
programs, provide liaison between the school and community, and support development of legislation Coordinating
through participation in local and state Coordinating Committees, CoMMittee

Special Se
Critei-lon

Implernept log
Services/
Programs

Ancillary
Seruices

Federal
Funding



Membership should include: The handicapped, business and community leaders, agency
personnel, high school and community college Vocational and Special,Education instructors.

2, Surveys and Evaluations: Conducted by staff members or under contracts to:
2.1 Identify the handicapped population and the geographic areas in which they are

concentrated.
2.2 Assess employment opportunities for handicapped youth and adults.
2.3 Assess the effectiveness of methods, materials, equipment and techniques used in providing

Vocational Education programs.
2.4 Identify the agencies, organizations, or individuals involved with the handicapped, and the

extent to which they provide Vocational Education.
lieernit inent/Proino tie, nal AO tiVitiek 13e-siined 1 reaCh- 'handicappedpefso s arid

potential employers, and to develop community particiTation arid support including:
3.1 Advertising through newspapers, television and radio announcements, postrs, flyers,

brochures and other visual media.
3.2 Speaking engagements with community groups, including local chapters of social welfare

organizations.
'4. Job Market Analysis: Designed to locate jobs that the handicapped can perform, analyze

job tasks and requisite skills, in terms of individual interests and abilities,
S. Identification of the Handicapped: Needed to identify and classify specific problems of

individual students including:
5.1 Counseling and guidance services for students. and their families.
5.2 Preparation of diagnostic and evaluation instruments.
5.3 Educational testing to determine academic level, interests and abilities.
5.4 Vocational or work evaluation.
6. Multi-Disciplinary Team Review: Designed t o a sess individual student progress, and re-

direct and/cir redesign program to meet individual needs.
7. Methods for Determining Why an Individual Student Has Reached His/Her Goal:

Develop a design utilizing instruments to identify the salient features of the program, which contribute
to vocational success.

8. Provisions for Vocational and Special Education Personnel to Analyze and Develop
Programs for Students: Provide information concerning student progress and articulation of
curriculum services with vocational preparation:

8.1 Formal case staffing.
8.2 Program planning, revisions and/or modificatiorm.
8.3 Record.lieeping, including indiVidual program plan,
9. Staff Development: Preparing teachers to work with handicapped students:
9.1 Teacher preparation programs, with bath preservice and in-service involvement.

d chi/don her irip to home.

Surveys/
Eualuntions

----Rëuitrneni7
Promotion

Job Market
Analysis
Identification
of Handicapped

Team Review

Student Goals

Program
Developrn
Analysis

Staff
Development



9.2 Travel; per diem and salaries of faculty members
orkshops'and*special institutes:

10. Modification of Schedules: Providing additional tirne for faculty to assist handicapped
students:

10.1 Extension of school clay, week or year.
10.2 Addition of another semester.
10.3 Instruction on an individualized basis.
10.4 Flexible scheduling of students to permit idiosyncraticntry into and exit from progr

appropriate with progress.
_11. ,Modification ,P.L.ICurriculurn:_._ Enabling -individual_ students_ to c_ Curriculu

Vocational Education by assisting them to compensate for their handicaps:
11.1 Allocation of additional time to develop skills.
11.2 Specially designed workbooks or textbooks.
11.3 Analysis of tasks within occupations to identify needed modifications in instruction,

equipment, or methods,
12. Development of Curriculum: To provide students with specifically designed programs

to meet their individual needs:
12.1 Research, experimental and demonstration projects.
12.2 Contracts with consultants, speciblists, or teachers.
12,3 Employment of instructors and cu'rriculum specialists_

.12.4 individualized learning packages.11
12.5 prientation programs to observe Various occupations.
12.6 Special supplies and instructional materials.

Modifications of Equipment for the Handicapped:
13.1 For the Communicatively Handicapped:
13.11 Printed rather than verbal instructions.
13.12 Signals keyed to sight rather than hearing.
13.13 Sound Amplification devices.
13.2 For the Phystcally tiandicapped:
13.21 Instruction in /3raille.
13.22 Large-print materials.
13.23 Signals keyed to hearing (e.g., buzzers, bells, etc.).
13,24 Special safety devices (e.g., guardrails, grit strips, etc.).
13.25 Adaptationa of regular equipment (e.g., hand controls added to machines usually _ perated

by foot controls)._
13.26 Special desks and worktables far students in wheelchair.

. 13.27 &MOS for students who cannot use chairs.
13.28 Shelves and electrical outlets within reach.
3.29 Appropriate restroom and corridor facilities wide doors, handrails, wash basins, etc.)

FDr the Learning Handicapped: -

.31 Simplified equipment.
13.32 Simplified instruction guides and manuals.
13.4 For the:Severely Handicapped:
13.41 Practical, experientially oriented curriculum.
13.42 Appropria te materials and facilities based on furictionin g levels of development.
14. Supplemental Educational Services: To assist students in the regular or special Supplemental

vocational programs:

Schedul
Modified tion

-s,as

Madification

Curriculum
Development

Equipmen
Modification

Educatkpnal
14.1 Psychological services to examine, diagnose, treat and evaluate emotional and mental Services

problems,
14.2 Guidance and counseling services, including referral and follow-through.
14.3 Job placement services, including job funding and employment follow-up.
14.4 Tutorial services. _ _ .

14.5 Transportation services (in addition to those proVided regblar students).
14.6 Family counseling services related to vocational programing for the student,
14.7 Special serlivices, such as readers for the visually handicapped, interpreters for th

co municatively handicapped and guide services to assist the physically handicapped.
15. Facilities: For reaching and teaching handicapped students, including: Facilities
15.1 Purc hase/rental and operation of mobile units to se rye asclassrooms, diagnostic centers, or

co nseling and guidance units.
15,2 Rental of non-public space to serve as classrooms in locations accessible to students.
15.3 Contracts with private nonprofit schools, which can provide programs and services which

are not available in the public schools (Federal Resister, Sec. 102.66, p. 7347, and Sec. 102.79, p.
73423).

16. Cooperation with the Business Community: To enlist support to achieve the goals of
Vocational Education for the handicapped; job opportunities, teacher preparation and the upgrading

Coirununity
Cooperation



of skills;
16.1 Additional staff t coordinate. supervise and guide work experience or work tocly

programs.
16.2 Arrangements for summer jobs in private business firms for teachers to uplrad heir

knowledge and skills.

Cooperation with Other Agencies and Orgarlizations
Services and programs for the handicapped are available through Federal, state and local public

and private organizations. The Federal Register (Sec.)02.40-Cooperatiue Arrangement, p. 7342)
specifically requires that the State provide cooperative arrangements with the public employment Cooperof iue
service-system,- state agencies- responsible for-the education of the-handicapped, other-agencies, A rrongenient-
organizations and institutions, and other States.

The restrictions_placed hy Federal legislation on the use of Vocational Education funds are
frequently less constraining if opportunities for cooperation with other agencies are energetically
pursued and utilized.

External agencies and organizations are able to provide technical and financial resources
enabling the handicapped student to succeed in a regular vocational program.

The following list provides examples of the types of organizations and agencies that are providing
programs and services for the handicapped:

1. Federaf Agencies (Sta te and Local Office): Federal
1.1 Department of Vocational Rehabilitation Support
1.2 Bureau of Indian Affairs
1.3 Immigration and Naturalization Services
1.4 Social Security Administration
1.5 Veterans Administration
1.6 Manpower Development arid Training Administra tion
1.7 Jobs - National Alliance of Businessmen

2. State Agencies (Local Offices): State
2.1 Governor's Committee for Employment of the Handi- Support

capped.
2.2 Department of Welfare.
2_3 State Agenciei for the Blind.
2.4.State Agency for the Deaf.
2.5 State Department of Education (e.g., Vocational

Education, Special Ed., ESEA Title B, ESEA Title III
Employment Development Department, etc.)

3. Local Community (Public and Private

3.1 Parentrreacher Association,
3.2 Private Nonprofit Schools and Workshops.
3.3 Interested Citizens (Advocacy).
3.4 Big Brother,
3.5 Young Men's Christian Association.

4. Private Nonprofit Organi2atioflS.

4.1 Association for Retarded Citizens.
4.2 Association for t he Blind,
4.3 Association for the Deaf. .
4.4 Crippled Children's Suniet 9,
4.5 Goodwill Industries,
4.6 Regional Centers fnr the Developmentally
4.7 Easter Seals Society.

5, Bustnesslindus trial Community:

5.1 Civic organization (e.g., Civitans, Kiwanis, Lions,
Rotary, Elks, etc.)

5.2 Parents' organizations for Specific Handicaps (e.g
California As
Children, etc.

dation for 'Neurologically Handicapped

Busines
1ndusir
SuPport



5.3 Health Professionals (e.g., physidans, psvchologists,
.nurses, etc.).

Education Professionals (e.g.; California
Adrninistrators of Special Education, California
Association of Post Secondary Educators, Council for
Exceptional Children, etc.).
5.6 Special Interest Groups (e.g., California Associationof
Nivsically Handicapped).
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The gudeIinc5 in this section have been developed through the use of federal rep rts and
related research and responses from the participa ling districts to provide step.by.step procedural
approaches for rrminstreorning ihe handicapped in vocational education.

1. Advieory/coordinating committees should be established to assist in formulating Advisors)/
policies, developing programs, provide liaison between the school arid the community,. and Coordinating
support legislative activities through participation in local, regional and sthte coodinating CO rnmittee
committees.

Membership should include the handicapped (both students and graduates), business and
community l&iders, agency personnel, high school and community college enicationaT and special
education' instrue tors.

1.1 The advisory/coordinating committee for the handicapped includes the Director of
Vocational Editca lion, the Director of the Regional Occupational Program and the Special Education
Vocational Counselor (Appendix C,1.1).

1.2 The advisory/coordinating committee for the handicapped includes lay citizens, school
administrators and handicapped students. Its rolee and functions include administrative program
arrangements and a rticulation with the district vocational education advisory coMmittee (Appendix
C, 1.8).

1.3 The coordinator of Special Education Work Study is t he chairman; community agencies and
businesses represented are: California State Department of Rehabilitation, Manpower Agency
(CETA), Bank of America, Regional Occupation Program, Delinquency Prevention. County
Probation De partment , County Special Education Programs, Wells Fargo Bank, County Department
of Social Welfare, Avco Savings, U.S. Civil Service, and the Armed Forces (Appendix C, 19).

2 Proerain surveys and evaluations should be conducted to identify the handicapped S urue
population, and to obtain demographic information for planning and finanng;ci to assess empby. Eualuct

.

ment opportunities for the handicapped; to develop appropriate vocational training programs;
o assess t he elf ectiveness of met hods, materials, et' uiprnen t and techniq ues used; and to identify the

agencies, organizations or individuals involved with the handicapped and the extent to which they
provide vocational education.

2.1 Surveys and evaluations have been conducted in each local school by the local organization
for the retarded and the American Institute of Research (Appendix C, 2.1).

2.2 Follow.up evaluations are conducted one and two years after graduation to determine
program graduates' successes (Appendix C, 2.7).

2.3 Comprehensive data banks have been developed by the (district's) Evaluation and Research
Office (Appeedix C. 2.8).

2.4 Outside consultants conducted a survey for career development information and role and
function definitions, as defined in the California Master Plan for Special Education (Appendix C,
2.10). .

3. Recruitment and Promotional Activities should be designed to reach handieappet: Recruitment/
persons and potential employers, and to develop community participation and support. Promotion
Announcements through newspapers, television and radio, posters, flyers, brochures and other
viseal media on be used to publicize the program. Speaking engagements with community nroups
are highly recommended. All recruitment and promotional activities should he coordinated,'
monitored and recorded by a designated district staff represen tat ive, Emphasis should be on student
participation and staff involvement in vocational education,

The Work, Experience Coordinator for the Handicapped speaks to business and industrial
leaders concerning student placement. and provides liaison with the Enabler Program at the

community college ( Appendix C. 3.2).
A speakers bureau has been organized by the Direc tor of Special Education. Several hundred

articles have been printed in the local newspaper. Radio and television programs, hlghligh ling student
participation, have been presented. A member of the vocational advisory committee organized
weekly radio presentations en programs for the handicapped (Appendix C, 3,5),

The Coordinator of Occupational Education for the Handicapped serves pn advieory
committees ter the community colleges and the Governor's Committee for Employing the
Handicapped (Appendix C, 3.8).

4. Job kytorket analyses, designed to locate jobs the handicapped can perform, should Job Market
nclude the analyses of individual requisite skills and abilities. It Is important thal ste reoly ping A noiNses

Mains fret] ing
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_

PATIENT HANDS of Mild iiöcational training s udeni lovingly brush'a
freshly-bathed poodle.

does not preclude specific vocational training, e.g., "all educable mentally retarded make g od
dishwashers": "orthopedically handicapped are good candidates for secretarial training."

Regional Occ upat ion Programs are developing job market analyses surveys (Appendix C, 4.9).
'The Cot nmunity College Enabler Program is becoming increasingly involved in this phase (Appendix
C, 4.10).

5. identification of the handicapped is necessary for identifying and classifying specific
'problems of individual students. For legal- purpoes, students with special educational needs
should be designated as "individuals with exceptional needs." This designation includes, only those
students whose educational needs cannot be met by the regular school program, and who will benefit
from special instruction and/or services (California Master Plan in Special Education, 1974, p.23).

2 0

Problem
Identification
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Types of services that should be provided include: counseling services br students and/or their
preparation of diagnostic and evaluation tools, educational testing to determine academic

I levels. interests and abilities, and vocational or work evaluation
Psychological. medical. social and academic histories are cot led for each studenf .

liservatOn of sludents in class and on-the-job training provides .idd;tiun.al informal R III cimcvniirig
student needs, interests and abilities (Appendix C, 5.1).

The occupatiOnal centers provide diagnostic and prescriptive services in vocational education
(Appendix C. 5.8). The Skill Developrnent.and Discovery Center for Vocational Education provides
the handicapped with an examination of the worker's role through analyses of their potential,
interests, selection of an area of work, and placement in exploratory modes. The prescription fOr Skills
"'hits with 96, per cent accuracy" (Appendix_C, 5,9).

6..1ul1i-disciplinary team reviews are essential for assessing individual student 4 04fl t(eyams
progress, directing, redirecting and/or redesigning programs to meet individual needs. A
system of record-keeping, scheduled reviews, and continuous monitoring of individual progress is
required by both federal and state regulations.

Comprehensive Planning Agencies (participants in the California Master Plan tor Special
_ - Education) are required to have School Appraisal Teams to plan, implement and evaoate student

progress at least twice a year (Appendix C, 6.6), -

; A review process is provided for every student in the program. The review team consists of the
VOcational Counselor, Speech Therapist, administrator and teacher(s) (Appendix C, 6.7).

The multi-disciplinary team review includes Assessment (self-awareness), APtitude
(psychological profile and pre-vocational assessments):/nterest (pre-vocal ionel and vocational skills),
Pre-emplaynient (career cluster exploration), Interview Skills (personal data, application
procedures), Job Placement (competency review). Follow-up (supervision), Related Learning (re-
cycling-academics). and Records (monitoring/evaluation) (Appendix C. 6.9).

7. Methods for determining why an individual student accomplished his/her goals is an, SIeUt t G octls
essential component of vocational education for the handicapped. The program should have a
design utilizing instruments to identify salient features which directly relate to student success.
Significant elements of this guideline include behavioral objectives, competencies and accountability..

Pre- to-post test analyses of behavioral objectives are used to determine why students placed off
campus are succeeding (Appendix C, 7.2)..

Students cannot Proceed until they have successfully completed the minimal competencies with-
in a vocational area; they must pass performance objectives at prescribed levels. The determination
concerning why a student accomplished his/her goals is the analysis of the match to successful
placement (Appendix C, 7,5).

Formal planning begins when the Coordinator of Special Education Work-Study advises
students On work-study and work training opportunities. Individual goals are established at the
beginning of the year; continuous progress reviews determine if the student is meeting the objectives
(Appendix C, 7.10).

8. Providing for vocational education and special education personnel to plan and StOCIlen I
program for students is necessary for exchanging information on student progress, Pio tortirag/
articulatine curriculum services, and evaluating performance. Impor tent components include Proura ro mins
formal case staffing, program planning, revising and/or modifying and reccird-keeping (including an
individualized program plan).

Provisions include formal case staffing, program planning, revisions and/or modifications and
record keeping, including individual program plans (Appendix C, 8.2). Formal case staffing,
counseling, testing, diagnoses and tutoring in the Adolescent-Child Study Center are used to provide
communication between vocational and special education personnel. Additional processes include
program planning, designing objectives, planning activities, and developing eveluation processes with
the individual program plan (Appendix C, SS).

The Resource Specialist program provides instructional planning, special instruction, tutorial
assistance and ot her services to individuals in regular classrooms and special programs in each school
(ApP-endiit C, 86).

In one high school, the vocational education teachers require ease staffings of handicapped
students before they are accepted into vocational classes. Deaf students have an interpreter who
accompanies them into auto-body and.building trades classes (Appendix C, 8,7).

9. Staff development is riquired to prepare teachers to work effectively with
handicapped students. Important components include pre-service and in-service teacher
preparation. All teachers should have-basic competencies in their credential preparation, for
understanding the needs of the handicapped, referral processes, and programing options (California
Master Plan for Special Education, 1974).

Copperative agreements for field placements of students in special edecation and vocational
education should be arranged between local education agencies and in-OM-ions of higher education.
If colleges and universities, which prepare personnel to work with the handicapped, do not have
appropria te preparation programs for either vocational or special education, they should be

Development



n ouraged by local educational agendes to develop them.
inservice activities should focus direct ly on the district program, and be both developmental and in-Service

projective in nature. In-depth study of the district program and the provisions for mainstreaming are Ac twit les
highly'desirable. Seminars, conferences, workshops and special institutes, when they are appropri.
ately designed to "fit" the district plan, can provide facilitating mechanisms.

Teachers have been involved in curriculum development during the summer; auto-shop and
special education teacFiers modified the autoshop curriculum for the handicapped. The business
education and special education leachers designed a district-level curriculum for the handicapped
(Appendix C, 9.1).

Personnel participated in the Hern High School Career Training Center Dissem nation
Workshops. Working with special boxes of handirnan tools, selected special education teachers have
been- taught through weekly -in.se! vice- sessions; how-la-do- vocational-t ype -projects with -their
students. Teachers attended a conference conducted by city municipal-utilities (Appendix C. 9.4).

Through a county-directed EFIA Title VI-Ei Project, workshops to increase vocational teacher
awareness and understanding of handicapped student needs and services in vocational education
were conducted (Appendix C, 9.7).

ln.service .educat ion is accomplished through mainstreaming approaches. The career In-Seruice
counselors work direct ly with the leachers to provide in ternal support. The emphasis is on identifying Education
and developing a support system (Appendix C. 9.8).

The Coordinator of Special Education WorkStudy speaks to new teachers and conducts in-
rvice on a one-toone basis. Vocational educators are sent to conferences on exceptional children

and youth (Appendix C, 9.10).

. 10. Modification of schedules is eeded to provide additional time for faculty to assist Schedule
handicapped students in planning, developing and supervising work-study programs. Modificati _n
Enabling activities include extending the school day, week, or year, adding another semester,
individualizing instruction, flexible scheduling of students to permit entry into and e xit from programs,
as appropriate with individual needs and progress.

The emphasis should be on total scheduling flexibili ty; leac hers should be encouraged to develop Schedule
cooperative programs, including arranging for jobs. Jobs come first, academics second (Appendix C, Flexibility
10. 1).

The distria conducts a summer work experience program for the handicapped, and use an
extended school-day (Appendix C, 10.4).

The time in vocational training should be modified, based on student needs and performance. All
special education students should have individualized programs; all vocational programs provide
flexible student entry and exit (Appendh C, 10.5).

Graduates come back for more training.' Summer schools, summer camping programs and
summer work experiences are provided, Designated Instructional Services (a provision of the
California Master Plan on_Special Education) are provided by specialists for the ,handicapp9d in
regular vocational classes. Flexible scheduling in the regional occupational program allows students.
to work and train, as individual needs are identified (A.ppendix C, 10.6).

Special education teachers individualize schedules and instructional opportunities for the
mainstreamed handicapped students when they are moved into vocational education (Appendix C,
10.9).

The-mainstreaming program has its basis in flexibility and individualization for students. Each
year, waivers are requested for a minimum school day. Special education teachers are encouraged to

_

build their schedules around the master sc hedule, and to provide time for preparation and supervisicin
of Work-Study (Appendix C, 10.10).

_

_ Curriculum modification is necessary to enable individual students to enter and Ciirricteiwn
continue in regular vocational education programs, Enabling activities include the allocation of Modificotion
additional time to develop skills, utilization of specially designed workbooks or textbooks, and the
analysis of tOks within occupations to identify needed modifications in instruction, equipment, or
methods.

Curriciilum modifications include slowing the pace of learning increments, and providing support
systems suCh as tape recorders, and having tests read to students by aides in history and other
subjects. The "slow learners" enrolled in regular typing classes are allowed to move slower than the
standard progress patterns (Appendix C, 1 1.3).

By selecting those vocational teachers who are interested in the handicapped, modifications in
the curriculum are achieved (Appendix C, 11.4).

An updating of curriculum objectives occurs yearly. Specially designed textbooks and
workbooks are required. Classes that require additional support are assisted, e.g., the learning
handicapped require three to four times the number of welding rods and other materials in vocational
welding (Appendix C, 11.5).

Additional specially designed textbooks are provided; tasks within an occupation are analyzed to



identify needed modifications (Appendix C.11.6). A modified Home Repair Class was designed for the
handicapped; th vocational counselor rnodifies tests. Slide shows are used with the communicatively
handicapped to instruct them in vocational education (Appendix C. 11.7 ).

The Project Worker Program emphasizes non-verbal approaches through perform nce,
-hands-on,- criterion-referenced skill development (Appendix C, 11.9).

12. The development of curriculum is required to provide st udents with a specially Curriculum
designed prograrn to meet individual needs. Curriculum development includes research, Development
experimental and demonstration projects; contractual arrangements with consultants, specialists or
teachers; employment of teachers and curriculum specialists; individualized learning packages;
orientation programs to observe various occupations and special supplies and equipment.

Fiel&riptheAir..EorceBase provideorientatiorato_work and work-study_sites for parents...a.
and students (Appendix C, 12.4). Released time is provided for the Chief Coordinitor to conduct paid
work experience for learning handicapped students at the Air Force Base. Individualized learning
packages are developed by vocational and special education teachers.

Orientation presentations expoSe students to many occupations. ViSually handicapped students
are scheduled into bakeries, catering services, newspaper publishers and hospitals to observe these
occupations firsh, hand. Regularly scheduled orientation seminars are provided for career awareness
(Appendix C, 14.5.).

Mainstreaming, as a research, experimental and demonstration program, started with vocational
education funds (Appendix C. 12.8).

Through ESEA Title Ill and EHA Title VIB projects, teachers are "freed-up" to develop learning
activity packages for handicapped students (Appendix- Ca12-.9)a---

13. Modifications of equipment for the handicapped should be provided to facilitate Equipment
vocational education. Modifications for the Communicatively Handicapped include: printed rather Modifica tion
than verbal instructions, signals keyed to sight rather than hearing, and sound amplification devices.
Modifications for the-Physically Handicapped include: instruction in Braille, large-print materials,
signals keyed to hearing rather than sight, special safety devices, adaptations of regular equipment,
special desks and worktables, ramps, specially equipped restrooms and handrails in washroom and
corridors.

Modifications for the Learning Handicapped include: Simplified equipment and simplified
instruction guides and manuals.

Modifications for the Severely Handicapped include: special jigs and simple mockups.
Modifications of equipment reported by respondents for the Communicatively Handicapped

include: audio-visual tape/slide presentations, special telephones to read teletype messages,
amplifiers on telephones, use of signing, in addition to oral communication, listening posts and tape
recorders (Appendix C).

Modifications af equipment for Physically Handicapped include: Braille and large print materials Equipment
for instruction, ramps, signals keyed ta hearing, adaptations of regular equipment (e.g., hand controls Modifications
replacing foot controls and worktables for students in wheel chairs), electronic reading devices
(Optician), adaptive transportation (e.g, power lifts, hoists), modified elec tric typewriters. and special
drafting tables (Appendix C).

-Modifications 'of equipment for the Learning Handicapped include: the use of practical
equipment in place of printed information (e.g, typewriters, tape recorders, listening posts, adding
machines and calculators). Visual displays were designed by teachers for step-by-step instruction.
Mockups were used for learning electronic assembly work (Appendix C).

Modifications of equipment for the Severely Handicapped include: the use of teacher-designed
unique adaptations of equipment for assemblY tasks, special jigs for drilling and sawing, and making
windows for bakery boxes (Appendix C).

14. Supplemental Educational Services are needed to assist students in the Supplemental
mainst reaming processes. These services include: psychological services to test , diagnose and Educational
evaluate emotional and mental problems; guidance and counseling services; job placement services, Services
tutorial services; transportation services; family counseling; and special services such as readers,
interpreters and guides.

Psychological services are provided to test, diagnose and evaluate emotional and mental
problems, 0 uidanee and counseling services include referral to voca tiona I educat ion and followhyp to
monitor student progress. Transportation is provided to and from work stations. Vocational rehabi-
litation services Are ptovided in conjunction with instruction and counseling (Appendix C, 14.2):

interpreters lor the deaf and hard of hearing students are provided; aides assist students as they
are transitioned into vocational education (Appendix C, 14.7).

15. Facilities are required for reaching and teaching handicapped students in Facility
vocational education. These include: purchase (or rental) and operation of mobile units to serve Requirements
as classroonr, diagnostic centers, or counseling and guidance units; rental D i non-public space to
serve as classrooms in locations accessible to students; and contracts with private, nonprofit schools
which can provide appropriate programs and services (Federal Register, Sec. 102.66, p 7347, and

2 3
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c. 102.79, p. 7348).
The purchase of a home-making room for handicapped students enables them to develop the

p e-requisite skills for rnainstreaming (Appendix C, 15.2).
The rental of space and equipMent for home economics from a church and a contract with a

beauty academy for cosmetology training enable the handicapped to be mainstreamed into vocation&
education (Appendix C, 15.5).

Sheltered workshops provide work stations for all handicap classifications (Appendix C,
The regional otcupation program provides a mobile van for custodial and housekeeping services
(Appendix C. 15.7).

16. Cooperation with the business community is essential for enlisting the necessatry
support to achieve the goals of vocational education for the handicapped, job opportunitie,

t n-a 'the' uPgrading-Tof
The business community cooperates in the work experience p-ograrn where the students tram,

receive credit for skill development,-and are in part-time employmer.t. A "Good Grooming" unit hos
been developed and such standards are taught by personnel from Rhodes Department Store
(Appendix C, 16.3).

The business community is a partner for job training and placement in fast food operations, or.
wa5hes, city and county government, and other places of employment. Representatives from I be
business world serve on the aavisory committee, and operate an effective public relations progrAM
(Appendix C, 16.5).

Business people are employed to assist in the vocational education of the handicapped; a full-
ime instructor is employed in Direct Instructional Services to assist in mainstreaming (Appendix,

16.6).
The Trainable Mentally Retarded work at a thrift store operated by a private, nonprofit

organization. A doughnut shop, established by a private benefactor, is staffed by handicapped
students (Appendi:i C, 16.7).

TRW provides an instructor for the mock (industrial) plant. Hughes Aircraft provides advisers,
and furnishes reject materials for the mock plant, which trains mentally retarded. Teachers are taught
by field specialists; they, in turn, train other teachers to teach students in vocational skill developmertt
(Appendix C, 16.8).

17. Cooperation with other agencies and organizations is essential for comprehensive
vocational preparation of-the handicapped. Some services and programs for the handicapped
are available through federal, state or local public and private organizations.

The Federal Register (Sec. 102.40Cooperative Arrangement, p. 7342) specifically requires that
the State provide cooperative arrangements with the public employment service system; with Slate
agencies responsible for the education of the handicapped; with other agencies, organizations and
institutions; and with other states.

The most economic and efficient means of overcoming handicapping conditions is through thv
cooperative efforts of all agencies involved. When opportunities for cooperation with other agencies
a re pursued and utilized, technical and financial resources enable handicapped st udents to succeed in
regular vocational programs.

The agencies and organizations that were reported by the respondents as cooperati
vocational education programs for the handicapped were:

National/Federal

National Alliance of Businessmen
Federal Government Employment Office
Community Action Program
Comprehensive Employment Training Act
Vocational Education Act (Parts A,B,F,C,H)
Veterans Affairs
Social Security Administration
Bureau of Indian Affairs
Vocational Rehabilitation (Act)
Military Installations
Civil Service

State

Department of Welfare
Department of Health
Agency for the Blind
Agency for the Deaf
Department of Education
State Personnel Board

Business
,Cooperation

C mmunity
C operation
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Governor's Committee for the E ployment
Handicapped

State Education Surplus Propertie
Employment Development Department
Department of Vocational Rehabilitation _

Local

Youth Employment Service
Chamber of Commerce
Community Colleges (Enabler Programs

--County Mental Health-Programs
County Probation Department
Regional Occupational Centers
Comprehensive Planning.Agencies
Parent-Teacher Associations (and Parent Groups)
Industry Education Council

r

qk,

CflSHIERING SKILLS are taught by means of audio-visual nitoring.

Private Nonprotit

Crippled Children'
Easter Seals Society
Goodwill Industries
National Association for Retarded Citizens
California Association for the Retarded
Regional Centers for the Developmentally Disabl d
Boys and Girls Aid Society
Hope for the Retarded
Sheltered Workshops
Townhouse Foundation

Business and indualtial
Hewlitt Packard
Sears
Padfic Telephone and Telegraph
MacDonalds
Emporium
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work, followed by work experience and placement in jobs for pay-
The staff have vocational interests, and want to learn more; good in-service.
Facilities include complete woodshop for Spedal Education (with open enrollment), horticulture

and farm programs, The Regional Occupation Program, Vocational Education, Special Education
and special programs work closely together.

Finances are planned and budgeted cooperatively by the coordinators of Vocational Education
and Special Education.

18.5 Special Education personnel are working in harmony with vocational educators and, other
resource personnel in the interest of individual students. The staff is the strength of the program.

Excellent support comes from the State Department of Education: Gordon HayesDeaf; Fred
SinclairBlind and Partially Sighted; Ted Hawthorne -Vocational Education for the Handicapped;
Fred HansonEducable Mentally Retarded; Winnie BackmanMulti-Handicapped; and Jim
Crandall and Don Fowles from the Vocational Education Support Unit.

The district administration supports the program philosophically, in practice, and financially.
Due to the proximity to Sacramento and Travis Air Base, we enjoy excellent cooperation and
services.

18,6 We have had a $1 million project as one of six areas in California involved in implementing
the Master-Plan for Special Education. We have many applicants for few positions, therefore, we can
select the top three to five per cent.

Facilities are excellent and students with exceptional needs get special assistance through
Designated Instructional Services.

18.7 All Special Education programs are on regular campuses, and Mainstreaming is an integral
component of the program; normal high school students work in Special Education classrooms;
iqministration of Vocational Education for the handicapped is under Special Education. The staff
have uniquely appropriate qualifications, and are willing to try different approaches. The Special Edu-
cation Vocational Counselor realistically plans with students, and is not hampered by a teaching load.

Effective public and professional relations exist with local schofil administrators. Eighty to ninety
Special Education personnel work together as a unit. TheNorktraining Center constitutes a resource
for manY program :elements. We individualize programs for students, regardless of handicaps,

, according to their abilities.
-18.8 The major strengths of this program are the abiity to serve populations that we have never

served before; keeping students in school who previously were unacceptable, and assisting them to
complete their education; and follow-up with adult education for the handicapped, Placement service
for the handicapped provides closure.

Behavior and social skills are emphasized because they are more important than the technical
skills. Leadership is always available, and staff is committed and dedicated. They are able to articulate
Special Education and occupational needs to establish effective working relationships. They have
business and industrial arts backgrounds; they know what the world of work is all about.

Selection and placement of staff is extremely important"right person for the right job."
,Everybody has a duty statement outlining the roles and responsibilities of the position. Each person
has the ability and flexibility to follow through the closure.

18.9 Cooperation and program articulation at the district level between Special Education and
Vocational Education has been a key factor in the success of district Mainstreaming. We have been
mainstreaming for years; receptivity and commitment at the building levels; and closure on mutual
services for 'Students.

Stimulation monies (e.g., Part B Vocational Education and EHA Title VIB) have enabled us to
free people to develop appropriate materials and techniques.

Both the school board and central administration have been supportive. Key individuals in
Vocational Education and Special Education are motivated; department chairpersons are full-time;
personnel want to do things for students; and Regional Occupation Program chief administrator
(former district Coordinator of Vocational Education) helps mesh the programs.

18.10 Individualized vocational assessment has enabled program planning to occur; position
roles and responsibilities defined-(e.g., Coordinator of Special Education Work-study) with district-
level recognition; and outstanding cooperation between Vocational and Special Education. The
business community displasis interesrand concern; and excellent cooperation with regular work
experience coordinators who work together and compliment each other. District-level administrative
support and school level administrative support is excellent.

Inter-and intra-agency cooperation assists in meeting individual student needs; all aspects of
the program are continuously monitored.

19. The Community's Response to Mainstreaming:

19.1 We have a job to do on informing the community on what the problems are. We are just
beginning to break the barrier concerning the attitude of the "two islands" (school and community).
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19.2 The community is neutralomi just do our work in Mainstreaming (which is increasingly
becoming a part of file). We must not lose sight of the fact that exceptional students need their core
programs, however, we need to mount a comprehensive public relations sensitivity and awareness
program.

19.3 The parents are receptive but the community, as a whole d n't know anything about it,
and could care less.

The California Association for Neurologically Handicapped is "super supportive" of Ihe
California Master Plan far Special Education and the Mainstreaming concepts. "I have experienced
six years of excellent community support in iraining the handicapped."

19.4 No problem exists; the Regional Occupational Program helps. The teachers demonstrate
empathy toward the handicapped student. The community responds favorably from what little they
know.

19.5 Nothing negativethey are primarily unaware of program elements. Personnel at Travis Air
Force Base would rather work with the handicapped than the "normals," to make them self-
productive and get them off welfare and social service.

19.6 This district has had a history of integrating Special Education students into regular
education. Teachers in Vocational Education are now getting together with Special Education
teachers and the Designated Instructional Services, and are rapidly becoming an effective liaison link
with the community.

We could, however, use a formalized public relations/information program.
19.7 The community's attitude is one of acceptance. Many foster homes in the area are accepting

retarded adult graduates. The emotionally disturbed are a bigger problem,
19.8 Those elements of the community who are aware of the program are exceedingly

appreciative. Parents of individuals who have been helped are among our strongest advocates.
Agencies are interested and want to be involved.

The time is right (e.4., legislation, judicial interpretation) for mandating and Mainstreaming.
Greater public awareness is needed.

19.9 The community at large doesn't fully realize that Mainstreaming is occuringit just
happens.

19.10 Many in the community do not understand the Mainstreaming concept, or have accepted it
as operational procedure in the district. We have been Mainstreaming for years, as it has always been
our policy. Those (components) which are involved are interested and supportive.

20. The Major Barriers that Impede Vocational Development of the Handicapped:

20.1 Administrative
20,11 Too much emphasis is placed on the college preparatory programs. Public education must

be available for all students; professional educators must have a philosophy that education is for social
skills and economic efficiency.

20.12 The greatest barrier is time to develop, implement and evaluate program; to help students
and graduates find employment; more time for administration of programs; and definitions of roles
and functions.

20.13 Administrative support is occasional and sporadic by some of the principals (e.g,
unrealistic caution that "handicapped might get hurt"). Administration feels that Mainstreaming takes
too much time.

20.14 No problemsadministration is supportive and offers encouragement
20.15 The administration has been slow to recognize handicapped students' needs to develop

salable skills; and need to provide more time for administration of Mainstreaming of the handicapped.
20.16 The administration, although lacking in complete program understanding and needs, is

basically supportive.
20.17 The administration lacks knowledge concerning the handicapped; ambivalent attitude

prevails among school board members. Local site administrators do not have administrative control,
or program responsibilities, for their campuses.

20.18 The major administrative barrier has been the lack of acceptance by our administrators.
Internally, the emphasis had been placed on academicsthe handicapped have been viewed as less
than capable; limited perception of what the handicapped can do.

20.19 Little or no coordination exists at the State level between Special Education and Vocational
Educa tion.

20.20 No administrative barriers exist in this district.
20.2 Financial
20.21 More money is needed for adaptive/flexible transportation; mdre funds for special

equipment; more staff for Mainstreaming, program articulation and individualization of instructors.
Mainstreaming does not cost less, it is more expensive.
20.22 Need More seed.money. When funds are committed to special needs, choices are limited
if you employ an aide, you cannot afford in-services, transportation).
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20.23 Finances are always a problem; there are no mandated funds for vocational programs for Funding
students with handicaps. "We must have a career program for the handicapped that is mandated," If
you don't have adequate funding from Vocational Education, there will be no program. This entire
program has been on a shaky financial base.

20.24 Transportation is a real problem, need more buses and drivers; more supplies and
equipment are needed, including audio-visual; and .field trip support.

20.25 The state eliminated the 10 per cent of monies set aside in Vocational Education for the
handicapped; the State does not earmark Special Education funds for vocational programs for the
handicapped. Facilities constitute our major problem, physical plants are limited in availability and
suitability,

20.26 Because this district is funded through the California Master Plan for Special Education for District
$1 million, we do not have existing financial problems. Funding

20.27 The funding formulas are inadequate, and have failed to change with the times; lack of
(le xibility in use of excess cost funds; transportation funds, other than portal to portal, are inadequate;
counterproductive to the Master Plan; categorical funding creates problems (including bookkeeping).

20.28 Financing is both too little and too late. We had to start the current year with reserve Funding
money. Transportation funds for the handicapped is inadequate. The cap on adult education is Needs
unrealistic, and limits program development.

Due to the inflation spiral and community response to school budgets, local financing is
becoming increasingly difficult, -

20.29 Not enough money; the state reduced the funds set aside for the handicapped from 10 per Funding
centi-to 5 per cent, and put the difference into funding special projects, thus "rewarding the 'have' Competition
districts and penalizing the 'have nots'." No guarantee that funds for the Handicapped will continue;
Uncertain until July of the "next year" as to what monies will be available (Personnel must be notified
in May.); we are always expending money "after the fact,

2030 The competition for the set aside VEA funds through proposals is unfair to the small
districts. l'hey do not have the local resources, nor the ability, to compete with the larger, more
sophisticated districts in securing grants. Such grants are undesirable because they tend to provide
start-up funds (and not continued support) for something the district should be committed to in the
first place.

203 Curric ulum/Stalling:
20.31 Special Education teachers need more appropriate pre-service training (ea., work-study,

task analysis skills, pre-vocational curriculum, etc.); more appropriate staff in-service. Declining
enrollment, with existing staff, precludes the employment of newly trained staff.

20.32 The current ratio of 1:400 for counseling does not allow appropriate counseling for the
handicapped; counselors are inadequate disciplinarians. In-service for staff on work-study
procedures on-the-job training, and appropriate curriculum development skills is needed. Teachers
expect too much of the handicapped and need help in individualizing instruction.

20.33 Most secondary teachers do not have the skills to teach the wcirld of work, nor do they see
the need for occupational preparation for the handicapped.

20.34 Need more staff and assigned time to design and develop materials for special areas (e.g.,
blind, deaf).

20.35 Need more staff and assigned time for on-the.job training, adequate supervision, job
placement and follow-up. Getting students into Vocational Education classes and overcoming
scheduling problems for those who are Mainstreamed are primary considerations.

20.36 Need additional staff for career education, Direct Instructional Services, analyzing
community services and industry needs, and development of (subsequent) training program(s).

20.37 The old staff who have difficulty changing; some vocational teachers do not want to work
with the handicapped.

. 20.38 Limited numbers of staff, who cannot meet requests for assistance; the physically and
mentally.limited require preciseness in program provisions.

20.39 Vocational Education teachers are not prepared to work with the handicapped; Special
Education teachers are not prepared to deal with VocationaVCareer Education.

20.40 We need to learn how to maximize the finances we already have.

20.4 Community:
20.41 Community is unaware of the need for Vocational Education and occupational

opportunities for the handicapped.
20.42 To help the community understand the handicapped.
20.43 Resistance for the Regional Occupational Program in accepting some of handicaps;

community organizations are reluctant to employ the handicapped.
20.44 Community awareness of the needs of the handicapped.
20.45 This is not a highly industrialized community, therefore, it is harder to place handicapped

students; they are competing with community college students, Air Base wives and the army of
unempioyed for jobs.
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VALUABLE SKILLS, such us learning how to operate this offset duplicator,
prepare students for the world of work.

20.46 This community is in a depressed economy; the lumbering industry has suffered, and
tourism has been affected by gasoline shortages and price increases.

20.47 Too many elementary districts (diverse in size, philosophy and administration), ranging
from one room to large city systems, to provide smooth articulation into the Union High School
programs.

20.48 Architectural barriers; when curbs are removed to assi t the non-ambulatory disabled, the
blind can be disoriented due to the lack of "curb stimulus."

2050. No barriers exist in this community.

20.5 Other Concerns:
2051. More formal status and attention needs to be given to Vocational Education, professional

and public awareness.
20.52 Poor communication among ourselves (e.g., teacher-to-teacher, teacher-to-administrator,

Special Education-to-Vocational Education.)
20.53 Employment of the- handicapped is difficult in-this period of unemployment.
20.54 Lack of understanding the needs of, and support for, the handicapped by governmental

officials (lip service rather than actions).
20.55 Lack of personnel trained in Special Education and Vocational Educaticn (as a "double

major") to provide program articulation.
20.56 Lack of contact with State offices (e.g., Special Education and Vocational Education),

probaby due to distance and inadequate staffing.
20.57 Poor and ineffective legislation to meet the mandation of education for all children,

regardless of handicaps. Saving the taxpayers money through inadequate educational resources is
false economy.

20.58 Public transportation is inadequate for the physically handicapped. Progression in specific
jobs precludes the handicapped from entering (bypassing intermediate steps) higher level jobs (e.g.,
the police officer must first walk the beat before becoming a dispatcher).

20.59 Self-automony of individual campuses precludes the commission of district-wide
commitment to mainstreaming VocatiOnal Education for the handicapped.

Other Concerns
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I Recommendtions for Eliminating the Barriers in Vocational Opportunati_ the

Handicapped: The following recommendations were made by the Mainstreaming Study
Specific

. a
Recommenda ions

Participants:
1,1 Emphasis should be placed on promoting community acceptance of the handicapped,

tolerance of the handkapped by business and industry, and staff interest and acceptance.Funding

should be increased and be available for planning the annual program by May 1. Increase in-depth

program development; establish a position of District Director,and fill it with someone with expertise

in Special Education and Vocational Education.
1.2 Establish a career education program (K-12), with coordinated effort by all personnel;

organize an Advisory Committee to serve all categories of the handicapped.
1.3 Establish a continuing education and information program for the community

businessmen, teachers and others; sharpen salesmanship skills for promoting the program.
1.4 Strengthen financial support, primarily from the State; add more Vocational-Spedal

Education specialists to provide more realistic ratios for this special population (e.g., 1:6 ratio);

promote positivism in the program.
1.5 Assigned time would be scheduled for the Vocational Education Work Supervisor to assist

Special Education students solely (ea., teach three periods, coordinate two periods).
1.6 More tutorial services; employ aides, who have specific (area) vocational background. In-

service programs to improve the skills and attitudes of the Vocational and Special Education
teachers, enabling them to program for, and work with, the handicapped.

1.7 Improve and increase the in-service education for Vocational Education teachers by Th-Service
emphasizing how to program for the handi6pped; provide adequate funds with the flexibility to use Education
them where needed. The County Education Department should unify Special Education services as

the Responsible Local Agency (i.e., California Master Plan for Special Education) by pulling all units

ogether. The Regional Occupation Program model should be used for Special Education.
13 Develop an acceptance attitude by society to give the handicapped 'an opportunity; show,

rather than talk about, what the program is about, and what the handicapped can do (less lip service
and more action). Provide more money .to initiate and support the programs. (The Vocational

Education Act funding program was difficult to administer.)
Define the terms: Career Development, Occupational Development, and Vocational

Development. Where does Mainstreaming fit in? The Vocational Education Act seems toemphasize

job.related programs rather than career development; there are too many restrictions and too much

red tape_
Provide adequate lead time to prepare for securing funds for proposals and regular (continuing)

programs. The State Department of Education needs direct input from the field before decisions
(financial/programming/reporting) are made. We cannot hire personnel in January (as money
became available last year). The school calendar must be considered a year in advance. Get the

money to the districts; people who control the money need to be aware of the district& money
problems and their program needs. Management by objectives and accountability is a two-way street.

1.9 Funding should be improved so that it is based on long-range (e.g., five years) to provide Funding

_

Recommend nsappropriate planning, implementation, evaluation and accountability.
The Mainstreaming effort should be organized at the Stale' between Vocational and Special

Education. Pre-service teacher education in Vocational Education should include information on the
handicapped, and pre-service instruction in Special Education should include information .on
Vocational Education. -

The State should develop programs concerned with the handicapped in Vocational Education
(e.g., industrial arts, agriculture, and identifying exemplary programs for dissemination, as per the

home economics model).
Pre-service of administrators in Special Education should require Special Education compe-

tencies. Credentialing of these administrators should be based on "x" years of Special Education
teaching (refer to recommendations of the California Association Administrators of Special
Education, and the California Master Plan for Special Education.)

Public relations should emphasize Mainstreaming and inter-agency articulation. ln-service
education for administrators and teachers is needed (emphasizing contracting and follow-up) one
year prior to project/program implementation. Middle management must have budgetary as well as

program -responsibilities.



1.10 The VEA allocated funds for the handicapped should go directly to the districts, with no
strings attached (other than the guidelines), and should not be used in competitive proposal
situations. Mainstreaming should be done on an individualized basis (through individual diagnosis and
prescriptive skill development), not a wholesale program, Some students, such as the severely
handicapped, may not be mainstreamed at all.

Allocation
Priorities

Summaries and Reviewers Comments: The Project Director, while conducting the on-site Summaries/
interviews, found district personnel to be courteous, enthusiastic and informative. Undoubtedly the Reviewer
effectiveness of the Mainstreaming activities in t'llch of the districts reporting was due to the quality of Comments
personnel operating the programstheir enthusiasm, interest and dedication.

The following comments are indicative of their commitment to Mainstreaming the Handicapped
in Vocational Education:

1. "Preparing for this review of our programs has been a valuable experience. It has caused us to Reviewe
update, re-examine, gather and collect data." Commen s

2. "1 have learned some things I didn't know before. For example, how money can be utilized for
Advisory Committee work, research, etc."

3. "Your Guidelines have caused us to re-examine our structure, for example, the Advisory
Committee for the handicapped, interfacing of Special Education with Vocational Education, etc."

4. "All district programs should have periodic reviews like this to assess progress, develop new
approaches and articulate Special Education and Vocational Education needs."

5. "This is the first time we have gotten together (Special Education and Vocational Education
staffs) at the district level. 1 hope we will continue to communicate."

6. "As we have reviewed our programs, several needs have surfaced: In-service for teachers and
staff, public relations through information, articulation with community colleges, and the need for an
advisory committee for the handicapped."

7. "We are pleased that we were selected to be a part of this interpretive study. If our
recommendations will make a difference in adequate, timely funding, and a need for an effective
reporting system, our efforts will have been worthwhile."

8, "This review has caused us to realize that, although we have much to do, the progress we have
made in Mainstreaming the handicapped in Vocatidnal Education has been substantial."

Observations by the Project Director:

1. A direct relationship appears to exist between enthusiastic/knowledgeable lead rship and
effective Mainstreaming practiceo.

2. Vocational Education has made good to excellent use of community agencies and resources to
the advantage of Mainstreaming opportunities.

3. Increased involvement of community colleges (e.g., American River, De Anza, College of the
Sequoias) has significantly increased opportunities for the handicapped.

4. Flexibility in the utilization of teacher time (e.g., arranging on-the-job training, on-site
supervision and follow-up) has contributed to the success of student development.

5. Cooperation and communication among regular, Special Education and Vocational Education
personnel has increased vocational opportunities for handicapped students.

6. Overall staff quality appears to be good to excellent; the best programs are the result of
experience and expertise in vocationally related fields.

7. A direct relationship exists between appropriate facilities and the adequacy of the vocational
preparation.

8. Supportive administration encourages teachers to mainstream the _handicapped._
9,Having an administrator-responsible-frit-- thceikork-afierien-Ceprograrn for the handicapped is,

extrernely.invortant.
10. -Counseling, when the services are a-ppropriate and adequate, provides effective assistance.
11. Program identity and stability is due to historical development, administrative commitment

and "good" staff.
12. Special facilities, including vans and rooms, have been important for diagnostic and

prescriptive vocational services.
13. Successful programs require cooperation between the administration of Vocational

Education, and the specialist in Vocational Education of the handicapped
14. Part.time employment and full-time summer employment, supervised by district personnel, is

highly desirable prior to graduation.
15. The California Association for Neurologically Handicapped Children is most supportive of

the California Master Plan for Special Education.
16. Utilization of vocational and Comprehensive Plan for Special Education funds has enabled a

few districts to provide adequate personnel and services for Mainstreaming.
17. Utilization of Special Project Funds has helped demonstrate prhgrarn f ness.

Project
Director's
Observations



18. Where parents have been involved, they have been receptive, interested and cooperative.
19. Selective businesses and industries have been quite supportive; excellent support and

cooperation has been provided by Air Force installations.
20. Work-Study programs have developed skills in a longitudinal, experimental approach (e.g.,

early orientation to the world of work, work experience in junior high school, and work experience off-
campus for pay at the high school level) have excellent records of success when supplemented with
career counseling and matching abilities to occupations.

21. Regional Occupational Programs can he extremely supportive of Mainstreaming.
22. Teachers who demonstrate empathy, as opposed to sympathy, have more success in

Mainstreaming efforts.
23. State Depart ent of Education consultants have been excellent resources for

Mainstreaming,
24. District Mainstreaming programs need to develop and/or improve articulation between

Special Education and Vocational Education through formal and informal reporting systems.
25. Surveys concerning employment opportunities, training needs and employment followup

need to be impleMented and/or upgraded.
26. Special assignments and personnel are needed to conduct Mainstreaming activities:
26.1 Work-study coordinators for the handicapped.
26.2 Reassigned time for Special Education teachers to develop work-study programs.
26.3 District-level directors familiar with both Special Education and Vocational Education to

speak for needs at Adminstrative Council level.
27. In-service education is needed to:
27.1 Develop empathy and understanding for vocational preparation of the handicapped.
27.2 Provide knowledge of the education codes and Vocational and Special Education program

(e.g, California Master Plan for Special Education).
27.3 Demonstrate components from model Mainstreaming programs.
27.4 Establish research and development components to assure program development,

direction and evaluation.
27.5 Insure optimum utilization of human resources (e.g., business, industry and agencies).
28. Each district should have a separate Advisory Committee for the handicapped (including

handicapped students), which articulates with the District Vocational Advisory Committee to prcAlde
continuous planning, implementation and evaluations.

19. Special Education persOnnel should have vocational exploration opportunities (e.g.,
community work experience) to understand community jobs first hand.

30. Drop-out prevention programs should be instigated at every high school in programs for the
handicapped. Each potential drop-out should be identified, and an individualized program should be
developed to prepare the student for the world of work.

31. Diagnostic evaluation centers should be established in each community to determine student
capabilities and interests; design and implement remediation procedures; and inform the student of
hiWher potential.

32. Community public relations programs should be continued to inform the public on what is
being 'done; to recognize the educators, supportive services, and significant others for their
contributions; and to break the barriers between the school and the community.

33. Increased recognition should be given to OccupationaVVocational Education through
surveys and reports concerning the need for skilled craftsmen, their wages and fringe benefits, and the
types of training 'ilpeded. Professional staff and the public should be involved in these studies.

34. Public education for all students needs to be emphasized by removing program caps and
enrollment limitations.

35. Financial support should be increased and mandated to provide: flexible transportation
systernsje.g.,-adaptive-schedulei: afid eqUispmeni-and -46difleati&n'i;
appropriate iag os lc and trainiri'g facilities, and a specialized staff for administration and Main-
streaming (individualization of instruction is essential and expensive!).

36. Pre-service teacher preparation for Special Education specialists should include
diagnostic/prescriptive pre-vocational skills and provisions for Mainstreaming into Vocational
Education.

37. Community awareness and public acceptance should be emphasized.
38. Faculty and staff understanding and acceptance of the handicapped should be encouraged.
39. Tolerance and acceptance by business and industry needs to be developed.
40. Increased attention should be given to continued in-depth program development.
41. Program development and implementation should include:

41.1 Time for development
41.2 Management by objectives.
41.3 Accountability.



41.4 Action research.
41.5 Employment search and serve.

42. Increased seed money to explore new ideas, and to fund innovative approaches.
43. Counseling services should be expanded to include career opportunities for the

handicapped, using improved ratios.
44. Vocational teachers should be sensitized to the needs of the handicapped, and develop

realistic alternative methods to meet competencies and program standards.
45. Inter-district communication, concerning program needs, development of services and

evaluation, should be purposely planned, implemented and monitored.
46. School administrators n.yed to become knowledgeable and enthusiastic advocates of

Mainstreaming the handicapped in Vocational Education.
47, Career programs for the handicapped must be mandated and monitored. Every handicapped

individual must have an educational plan that is periodically monitored te assure that the established
goals are being reached.

48. Increased articulation between each level of the education program should be emphasized by
establishing district-level advisory committees comprised of educators responsible at the elementary,
secondary and community college levels to maximize vocational opportunities for the handicapped.

HAND AND FOOT COORDINATION is sharpened by challenging ga es
skill.
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I. Advisory/Coordinating Commi ees:

To assist in formulating programs, provide liaison between schools and to support legislation
allowable costs, including:

1.1 Formation and servicing of the Advisory Committee for the Handicapped.
1.2 Formation of and participation in State and local coordinating committees, including clerical

help, travel expenses and salaries of faculty members who attend meetings.

2. Survey/Evaluations:

Conducted by staff members, or under contract, including:

2.1 Identification of handicapped population and the geographied areas in which they are
concentrated.

2.2 Assessment of employment opportunities for handicapped youth and adults.
2.3 Assessment of effectiveness of methods, materials, equipment and techniques used in

providing vocational education programs.
2.4 Identification of agencies, organizations, or individuals concerned with the handicapped and

the extent to which they provide vocational education.

3. Recruitment/Promotional Activities:

Designed to reach handicapped persons and potential employers, and to develop community
participation and support, including:

Advertising through newspapers, television and radio announcement
brochures and other visual media.

3.2 Speaking engagements with community groups, including local chapters o
organizations.

Surveys/
Evaluations

4. Job Market Analysis:

Designed to locate jobs the handicapped can rform; and analyze job tasks and requisite skills in
terms of individual interests and abilities.

5- Identification of the Handicapped:

Needed to identify and classify specific problems of individual students, including:

5.1 Counseling setvices for students and/or their families (pay for time over regular duties can be
provided).

5.2 Preparation of diagnostic and evaluation tools.
5.3 Education testing to determine academic level, interests and abilities.
5.4 Vocational or work evaluation.

6. Multi-Disciplinary Team Review:

Designed to assess individual student progress, re-direct and/or redesign prog
needs:*

o meet

7. Methods for determining why an individual student has reached his/her goal:

Design utilizing instruments to identify the salient features ofthe program which directly relate to
vocational success.

8. Provisions for Vocational Edu
Program for Students:

Requvred to provide inf
,

'on and Special Education Personnel to Discuss and

rmation concerning s uden progress and articulation of curriculum

8.1 For al case staffing.
8.2 Program planning, revisions, and/or modifications.
8.3 Record-keeping, including individtial program plan.

Identification
of Handicapped



9. Staff Development:

Required to prepare teachers to work with handicapped students, including:

9,1 Teacher training programs, both pre-service and in-service training,
9.2 Travel costs and salaries of faculty members who attend semina. s, conferences, workshops

and special institutes.

10. Modification of Schedules:

Needed to provide additional line (or faculty to assist students as handicapped. Additional faculty
time and related expenses may be required when any of the following situations occur:

10.1 Extension of school day, week, or year.
10.2 Addition of another semester.
10.3 Instruction on an individual basis.
10.4 Flexible scheduling of students to permit entry into and exit from programs as appropriate

with progress.

11. Modification of Curriculum:

Staff Development

Schedule
Modification

Curriculum
Required to enable individual students to continue in regular vocational education programs by Modification
ting them to compensate for their handicaps.

11.1 Allocation of additional time to develop skills.
11.2 Specially designed workbooks or textbooks.
11.3 Analysis of tasks vAthin occupations to identify .needed modifications in instruction,

equipment, or methods.

12. Development of Curriculum:

Required to provide students with a specially designed program to meet their needs, including:

12.1 Research, experimental and demonstration projects.
12.2 Contracts with consultants, specialists, or teachers.
12.3 Salaries of teaching staff and curriculum specialists.
12.4 Individualized learning packages.
12.5_Orientation programs to observe various occupations.
12.6 Special supplies and instructional materials.

13. Modifications of Equipment for the Handicapped:

13.1 For the Communicatively Handicapped:

13.1.1 Printed rather than verbal instructions.
13.1.2 Signals keyed to sight rather than hearing.
13.1.3 Sound amplification devices.

13.2 For the Physically Handicapped:

13.2.1 Instruction in Braille.
13.2.2 Large print materials.
13.2.3 Signals keyed to hearing (e.g.; buzzers, bells, etc.).

-13-2:4.Special'safety-devices-(cgTguardrails;-grit strips, etc.).
13.2.5 Adaptations of regular equipment (e.g., hand controls added to machine usually o rated

by foot controls).
13.2.6 Special desks and worktables for students in wheelchairs.
13.2.7 Ramps for students who cannot use stairs.
13.2.8 Shelves and electrical outlets provided.
13.2.9 Additional facilities for restrooms.
13.2.10 Handrails_ im-washroom and in corridors.

For the Learning Handicapped:
Simplified equipment.

3.3.2 Simplified instruction guides and manuals.

13.4 For the Severely Handicapped:
(See other handicapped classifications for examples of m ions).

Curriculum
Development

Equipment
Modification



14. Supplemental Educational Services:

Designed to assist students in regular or special vocational programs, including:

14.1 Psychological services to test, diagnose and evaluate emotional and mental problems.
14.2 Guidance and counseling services, including referral and follow-up.
14.3 Job placement services, including job-finding and employinent follow-up.
14.4 Tutorial services.
14.5 Transportation services, in addition to those provided regular students.
14.6 Family counseling services related to vocational programming for the student.
14.7 Special services such as readers for the visually handicapped, interpreters for the

communicatively handicapped and guide services to assist the physically handicapped.

15. Facilities:

Required for reaching and teaching handicapped students, including:

Fact

15.1 Purchase/rental and operation of mobile units to serve as classrooms, diagnostic centers, or
counseling and guidance units.

15.2 Rental of nonpublic space to serve as classrooms in locations more accessible to students.
15.3 Contracts with private nonprofit schools which can provide programs and services which

are not available in the public schools.
(Federal Register, Sec. 102.66, p. 7347, and Sec. 102.79, p. 7348),

SPECIALLY EQUIPPED CAR enables this active s udent to participate in
driver education.

16. Cooperation with the. Business Community;

Required to enlist support to attain the goals of vocational education for the handicapped, job
opportunities, teacher preparation and upgrading of skills. The following costs are alloWable:

16.1 Additional staff to coordinate, supervise and guide work-experience or work-study
programs.

16.2 Arrangements for summer jobs in private business firms for teachers to update their
knowledge and skills.

Business Com u ity
Cooperation

17. Cooperation with other Agencies and Organizations:
Agency/
OrganiEational

Some services and programs for the handicapped may be available through other Federal, State, Cooperation

3 9 A-4



or local public and Private organizations, The Federal Registeh (Sec. 102.40CooperatIve
Arrangement, p. 7342) specifically requires that the State provide cooperative arrangements with the
public employment service system; with State agencies responsible for the education of the
handicapped; with other agencies, organizations and institutions; and with other States.

Because of the limitations of funds, resources and qualified staff, the most economic and efficient
means of overcoming handicapping conditions is through the cooperative efforts of all agencies
involved.

The restrictions placed by Federal legislation on the use of vocational education funds are
frequently less constraining if opportunities for cooperation with other agencies are energetically
pursued and utilized.

Other agencies and organizations may be able to provide technical and financial resources to
enable the handicapped student to succeed in a regular vocational program.

The following list Provides examples of the types of organizations and agencies that vocational
education administration may contract to increase coordination of programs and service for the
handicapped:

17.1 Federal Agencies (State and Local Offic

Vocational Rehabilitation Agency
Bureau of Indian Affairs
Immigration and Naturalization Services
Social Security Administration
Veterans Administration
Employment Services
Manpower Development and Training Administration
Model Cities
JOBSNational Alliance of Businessmen
Job Corps
Neighborhood Youth Corps
Community Action Program

17.2 State Agencies (Local Agencies):

Governor's Committee for Employment
Department of Welfare
Mental Health Aiency
Public Health Agency
State Agency for the blind
State Agency for the Deal
Family Service Agency

17.3 Local Community (Public and PHI.) e):

E.S.E.A. Title VI-B Programs
E.S.E.A. Title III Programs
Adult Basic Education Programs
Parent-Teacher Association
Private Nonprofit Schools
Library Services Programs
Migrant Programs
Bilingual Programs
Dropout Prevention Programs

he Handicapped

17.4 Private Nonprofit Organizations:

Mental Health Associations
Mental Retardation Association
Association for the Blind
Association for the Deaf
Crippled Children's Society
Veterans' Groups
Goodwill Industries
Regional Centers for the Developmentally Disabled.
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lipitiwerb
Private Employment A
Trade/Labor Unions

17.6 Special Interest Groups:
Urban Leagbe
Opportunities Industrialization Center
Services Employment RedeveloPment
Social or Welfare Community Center, (e.g.

_ Y.M.C.A., Y.W.C.A.)
17.7 Citizens Organizations:

Civic Organizations (e.g., Civitans, Kiwanis, Lions, Rotary. Elks)
Parents' Organizations fOr.Specific Handicapped Groups (e.g., C.

CAN.H.C.)
Health Professionals (e.g..Physicians, Psychologis

munity Center,

18. 19. Unique Characteristics of the Program:
The combination of special characteristics or facets which have made this a successful p

for reaching and teaching handicapped students include:

19.1 Staff.
19.2 Facilities.
19.3 Resources.
19.4 Administration.
19.5 Funding, or a combination of these and other)

The turning point or aCceleration of programs is usually brought about by special events, actions,
or factors which could be labled unique characteristics.



STRUCTURED INTERVIE Q STIONNAIRE

"INTERPRETIVE STUDY MAINSTREAMING
VOCATIONALEDUCATION FOR THE HANDICAPPED

IN CALIFORNIA SECONDARY SCHOOLS"

P.L. 90-57.6 (VoCational Education
1975:- June 30 106.

Project Director: Gordon F.'Johnson, D.Ed.
Professor - Special Educati n
California State University
Fresno, California 93740
Phone: (209) 487-2976

The following Structured Interview/Questionnaire was developed from

guidelines for identifying classifying, and serving the handicapped

under" the Vocational Educational Ammendments of 1968 and approved with

modifications provided by the Project Advisory Committee. It was

designed to be reviewed by the Local Education Agency's vocational

education program administrator(s) prior to a scheduled on-site visit-

'ation by the project director. The structured interview Will be conduc ed

during the on-site visit.

The term mainstrea- ' as used in this project, iefers to the least

restrict ve environment for 'individuals with exceptional needs '

The term, "individuals with _xceptional needs" should have four-subclass-
,

ifications, which are used only for data collection and repor ing purposes:

1. CoMmunicat vely Handicapped

PhYsically HandicapPed

3. Learning Handicapped
1_-

4. Severely Handicapped

(P. 23, Cartfornia -Mast-6 -Pran for SpeciaFEiiiETion, 9-74)
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reporting School Di ict:

Na e, Tit e and phone numbers of District representa ve(s )r assiittn

in this area.

Total a 1) studen-s in voca ional education:

Black Mexican- Other categories
American indicate

Does the program have an Adv sory/Coordinating Committee for the,
Handicapped7 yes no . Does the Committee have input
rom the students? yes no . What is the Compos tion?

Its roles and functions?
,

-I



RECREATIONAL DIVERSITIES of this remarkably active boy include bowl-
ing and basketball. He is also the rnanager of his high school basketball team.



Dave any surveys and/or evaluations been conducted (e.g., iden ifi-
cation-of handicapped, assessment of employment opportunities,
effectiveness methods, materials, etc. ? yes no

yes, :please Ocplain

EVALUATION DATA: NO. OF HANDICAPPED STUDENTS

Graduates
employed
full time
Graduates
employed
Full time*

-----Graduatea
Employed
Part Time

-Graduates-
Employed
Part Time*_
Graduates
Attending
College

Graduates
Unem-lo ed

No Data
Available

Comm.

lindc d.

Phys.

Hndc d
Learning
-Hndcid.

Severely
Hndc d

Total All
andica ed

'73 '73 '73 17
'73

'74 '74 '74 '74 '74
17

'73 17
'73

'74 '74 '74. '74 '74

17_
'73 '73 '73

'74 '74 '74 "74

173
'73 '73

'74 '74 '74 '74 '74
17

'73 173
'73 '73

'74 '74 '74 '74 '74

: *in fields or which they were trained.



What recruitment and/or promotional ictivities have been used to
reach handicapped persons, potential employers, and to develop
community participation?

Has a _job market -analysts.--been.eonducted -for:the'handicepped?:-:-

Yes .No- Are certain handiaaps more-readily'
placed/accepted ,than others?

it .matheds, tools-and techniques have- been_used tp.;identify and.
.

classify .speCific- problems of individual- StUdents?

he program have a mult disciplinary team rev ew
No



Does the program have-a method for determining why an individual
stud nt has accomplished his or her goal? Yes No

Are _here provisions for ihe- vocational education parsonnel_and the
special education personnel to discuss (program) for studentsT:
-Yea No

What pre ervice...and inrserv_ce opportuni
teachers who work-with .tha handicapped?

have been provided far

ILL What modifica ion of schedules have been made for faculty and/o_
students?



1 .:,Have any curriculum modifications been .riciu ed? Yes

.:12 What provisionl...hiVe be- n made in 'the Development -f Curricul

What Modifications, oU.Equipme _ have been made for the.flandic pped?

13.1 CommUnice vely.HandicapOed:..

13 ..2,-'. Phys Leal ly iandicappad ;



13.4 Severely ilanclicappecfl

14 What supplemental educational services have been p ovided to assi
the handicapped in regular vocational programs?

15. What facilities have been re4uired for reaching and teaching handi.
capped students?

16. How does this program demonstrate coopera ion with the business
'community?



SIZE DISCRIMINATION exercises help handicapped students to develop
assembly skills.



17. List the agenpis and_other_organ
program and briefly describe thei

ations-that- coopers e wi tIf this

nvolvement/service:

17.1 Federal Agencies:

.17.4 p Irate Non-profit Organizations:

17.5 Bus ness ndus ial:



1 What are the major strengths of th s progra

_ . . . . . . . : . . . . . . . - . . . . . : .

19. What special characteristics or combination of characteristics have
made this program unique?

20. What is your counnunity's responsiveness to instrea ing?



are- th-e-Eijor bairie

the handicapped?

21.1 Admini rative:

th-at iaOede vocational-devabffent°

21.4 Co -un _y:

77-



DiliGENT TEAMWO
trainees.

produces excellent results for these occupational



Wha,l recolpaliehailti, one
votatioria 1. etc) tall a

Wive fr elthrtinating the barrier in
n t ecir Use hardicapped?



Result eports from Project Selected/Approv d Distr1cs
Mainstreaming Practices

The following report represents a compilation of responses to the on-site Structured Agency Sae
Interview/Questionnaire (See Appendix B.) conducted in each participating local education agency. Basis
The project Advisory Committee selected the participating local education agencies on the basis of:

1. Evidence of involvement in, and commitment to,
mainst reaming prac tIces._

2. DemographiC and geographic representation.
3. Willingness to participate.

Letters of invitation for participation were sent to the superintendents of all selected local
education agencies in January 1976, by Dr. James H. Crandall, Coodinator, Vocational Education
liesearch, and Mr. Theodis Hawthorne, Coordinator, Career Opportunities Development Program,
State Department of Education. (See Appendix D.)

All districts responded affirmatively, and demonstrated their interest in the project by providing
cordial, cooperative on-site interview sessions for the project director.

The goal of this study was to make information available concerning:

1. The identification of significant characteristics and
provisions of mainstreaming the handicapped in vocational
education.

2. Developing model guidelines for mainstreaming through
analyses of field practices.

3. Preparing a handbook of mainstreaming pract
selected California Secondary Schools,

The Structured Interview/Questionnaire was developed from the guidelines for ,identifying, Ques donna ir
classifying and seming the handicapped under the Vocational Education Amendment; of 1968 and Guidelines
-was approved, with modificat ions, by the project Advisory CoMmit tee, It was designed to I;e retriewed
by the Local Education Agency's vocational education program administrators prior to a scheduled
on-site intervietv by the project director. The following responses from the 10 districts are illustratiVe:

Questionnaire
Response

1. Advisorv/Coordinating Committee for the Handicapped:

Eighty per cent of the participating local education agencies had specific A visory/Coordinating
Committees for the handicapped. Twenty per cent had handicapped students serving as members.
Comments included:

1.1 We have a nett-vork with each feeder school represented on an overall district Advisory
Committee for the handicapped. The Committee does not have handicapped students as members.
Membership is comprised of the Coordinator of Special Education, parents of students involved and
other parents_

We plan to have an Advisory Committee organization where this committee will interface aith
the district vocational education committee_ Handicapped Community College students will be
involved in the future_ This cornmitte is advisory; if we need help, they provide it.

Our best source of assistance is from parents; they help on campus, field trips and instruc tion.
Emphasis is on enhancing opportunities for the handicapped, rnainstrearning wherever possible.

1_2 An Advisory Committee for the handicapped is being formed with (representative) parents
or each of the handicapped groups. A distric t special education consultant will be the coordinator.

We have committees for each vocational program.
Special education personnel provide input to the committee concerning individual needs,
1.3 A community council exists which is part of the comprehensive plan in special education

(California Master Plan in Special Education). Their recommendations vAll assist us in (providing)
vocational education for the handicapped. This committee has handicapped students as members, in
addition to parents, administrators and private school personnel.

An Advisor,. Coordinating Committee for the handicapped is one of thi things we are taking
under advisement. .

1.4 We have an Advisory/Coordinating Committee for the handicapped; it does not have input
from students. We have input from teachers, representatives from employers (e.g., Air Force Base,
beauty shop owner, cleaners), school district personnel (e.g., administrators, Director of Special

Advisors,
Coordinating
Committee



Education and Vocational Educa tion, and Cafeteria rivi- nager) nd agencies (e.g., Regiona 1 Cen ter for
Developmental Disabihties arid Department of Vocational Rehabilitation).

The Work-Study Coordinator is on the Vocational Education Committee, and helps to develop
policies, as well as 5 peak i ng for the needs of the handicapped. He also makes reports concerning the
program for the handicapped.

1.5 We do not have a separate AdvisorY/Ceordina ting Committee for the handicapped. Dist rict
However, each vocat ional area has a subAdvisory Committee (e.g, agriculture, nursing, home Responses
economics, distribu tive edocation, t rade and industrial, etc.), each of which consider the handicapped
as they are involved in mainstreaming.

The main Advisory Committee consists of a researc h engineer, director of 4-11 and university
instructor, fabric shop owner and department chairman. Curriculurn coordinators and teachers have
input into both the (Vocational Education) Main Advisory and Sub-Advisory Committees.

1.6 We do not have an Advisory/Coordina ting Committee for the Handicapped. Our committees
are the general vocational education and technical/industrial.

1.7 We have an Advisory/Coordinating Committee for the handicapped. The membership
includes the Director of Vocational Education, the Director of the Regional Occupational Program,
the Assistant Director of Special Education, and the Special Education Vocational Counselor. Tile
Committee meets every Wednesday morning to fulfill the major goal, .Increase the opportunities for
the handicapped in regular vocational education, through in-service for regular vocational education,
eliminating architectural barriers, and assisting the regular teachers in mainstreaming the
handicapped.

We have a Project Technician who interviews teachers, checks architectural barriers, and assists
in determining how the exceptional student can be served most efficiently.

The Advisory Committee for the Handicapped coordinates its policies and requirements with
those of the Vocational Education Advisory Committee. Some of the personnel hold joint
memberships. The Director of Vocational Education is a member of the Advisory Coordinating
Committee for the Handicapped, and serves as Chairman of the District Advisory Committee for
Vocational Education.

1.8 We- have an Advisory/Coordinating Committee for the Handicapped. Its composition in-
dudes lay citizens from the community, school administrators, business leaders and handicapped
students. Its roles and functions are to make recommendations concerningadministrative program
arrangements, such as planning schools, lotations, design, costs, etc,

The Advisory Committee for the Handicapped coordinates its policies and requirements
through the Vocational Education Advisory Committee; articulation occurs through the Coordinator
of Occupational Education for the Handicapped and his liaison activities.

1.9 We have one working committee comprised of businessmen, parents, special education staff
and the Coordinator of Vocational Education. Campus-wide monthly meetings are held.

The California Association for Neurologically Handicapped has emphasized Career/Vocational
education, and meets with each campus. In addition to program advice, they provide input for
project proposals and integration for work experience.

The Advisory Committee for the HandicapPed has not coordinated its policies and requirements
with the vocational education advisory committees. However, the coordinator of vocational
education and the work experience curriculum group meet monthly, and there is special education
articulation developed through these sessions.

1.10 The district does have an=1 Adtisory/Coordinating Conimittee' for the handicapped.
Handicapped students are invited to sit in on a session, but are not members. The Coordinator of
Special Education Work-Study is the Chain-nan. Other community agencies and businesses
represented are: California State DepartMent of Rehabilitation, ManpoWer Agency (Cm), Bank of
America (Rep. Chamber of Commerce), Regional Occupation Program, Delinquency Prevention,
County Probation Dept., County Specipi Education programs, Wells Fargo Bank, County
Department of Social Welfare, Auto Savings, U$. Civil Service (Examinee) and Military Personnel
(Staffing Specialist).

Responsibilities include community public relations; publicity to acquaint employers with the
program; increased family support; identification of special problems; orientation through field trips;
recommendations on goals and objectives.

The Coordinator of Special Education Work-Study is a member of the district Career Education
Advisory Committee, and helps to coordinate policies.

2. Surveys and/or Evaluations:

2,1 We have had both surveys and evaluations at the local school level. Our local organization for
the retarded ha-s surveyed job opportunities. The American Institute of Research has conducted
needs assessments and market analyses for the handicapped.

Our school district conducts surveys directly through personal contact with employees and in
Advisory Committee meetings. We are one of 17 Metropolitan Statistical Areas, and, therefore, have
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survey data available for all major areas of employment.
2.2 We conducted a followup of our Educable Mentally Retarded Graduates in 1965.
2.3 We have not conducted any surveys, however. Personal contacts with employers are

conducted continually. We use the American River College survey conducted a few years ago,
which provided comprehensive information concerning job opportunities for the handicapped.

We are also on the mailing list of the Employment Developinent Department, which protides
information on supply and demand.

PARTIALLY BLIND student repairs turntable duri
occupational class in electronics.

Suruevs



Have Advisory Cominittees

Membership Includes
Patents

Membership Includes
Community Business

Membership Includes
Handicapped Students

Advisory/Coordinating
Committee for the Handicapped

Districts Reporfing

Table I

4 10

1. Eighty per cent of the participating l _al education agencies had Advisory/Coordinating
Councils for the handicapped.

2. Severity per cent of the participating local education agencies had community/business
representatives on their Advisory/Coordinating Council for the Handicapped.

3. Thirty per cent of the participating local education agencies had parents serving as members of
their Advisory/Coordinating Council for the Handicapped.

4. Twenty per cent of the participating local education agencies had handicapped students as
members.
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2.4 We have conducted both surveys and follnwup evaluations. We use the information
furnished by American River College, which has provided comprehensive data on employment
opportunities for the handicapped. A district-developed questionnaire is used in our Title VI A
Search and Serve project, Career Skill Development Program (for drop-outs, ages 14-21).

2.5 We have conducted surveys and iNaluations; we assess employment opportunities for
handicapped youth and adults. The Work-Experience Coordinator does this for all students as a
requirement for mainstreaming. (We are required to have a job market analysis for the handicapped
population to determine vocational program needs; many of the handicapped students are in the
Regional Occupational Program. Our job market analyses consist of:

1 Identification.
2. Analyses (e.g., air base, warehousing, child care center, clothing sales: 60 handicapped stu-

dents in this program @ $2.20 an hour for 14 hours; 140 students in full-time employment during
summer).

3. Assessment of effectiveness of program by teache (via diagnoses and treatment analyses).

Surveys/
Evaluations

Job Market
Analysis



Per cent of handicapped being mainstreamed in vocational education
(as compared with total vocational student population 'MOM

by reporting districts as follows:

Average (22%)

Table II

3% 4% 5% 6%



2.6 We have not conduc ted any surveys or evaluations. We are planning to do this (e.g., referrals
and identification system, employment opportunities, effectiveness of methods, etc.), but, at this
time, we are only in the discussion stages.

2.7 Yes, informally. Our vocational counselor stumps the community, looking for training
stations and jobs. We conduct follow-up surveys of our Educable Mentally Retarded one and two
years after graduation. We now have eight years of data on file. Through legislative changes, we now
serve the more severely disabled.

2.8 Yes, we have data banks on numerous program components. This activity is the
responsibility of our Evaluation and Research Office.

2.9 Work experience specialists meet with the chamber of commerce; surveys are conducted
yearly for the total vocational education program to determine employer satisfaction. ln 1975, the
district completed a five-year follow-up of handicapped in which we discovered movement up the
"career ladder" (e.g., percentage going to college/trade schools! 0% in 1969; 42% in 1974: 18 graduates
in 1969; 58 graduates in 1974). Currently, 325 handicapped students are being mainstreamed in
vocational education.

2.10 Mr. Hawthorne (State Consultant-Special Education) and Dr. Mayer (Associate Professor
of Special Education, California State University, Los Angeles) conducted a survey for career
development information for role and function definitions, as related to the California Master Plan for
Special Education.

In 1973-74 of the seven Educationally Handicapped Students who graduated, six were employed,
and the other one was taking training in Vocational Education.

Of the 12 Educable Mentally Retarded waduated in 1973-74, 10 were employed, and two are
continuing education in a community college. Total 1973-74 Learning Handicapped graduates: 19;
total employed: 16. Additionally, one hearing impaired graduate is employed in a savings and loan
office; one orthopedically handicapped attending community college; and one accountant trainee
nursing home (projected administrative trainee for hospital).

Foltow-up
Surveys

Surveys

Career
Development
Success

3. Recruitment and Promotional Activities Used to Reach Handicapped Persons,
Potential Employers; To Develop Community Participation:

3.1 We prepare newspaper articles, letters to private schools, other school districts and
community agencies. The Special Education Advisory Committee provides inter- and intra-
communication opportunities.

One of the most effective is the person-to-person approach used by the teaching staff. We have
assistance from the Career Centers in each school, particularly concerning-student involvement.
Others included in the communication network are the Chamber of Commerce, National Alliance of
Businessmen, the Community College and the Regional Occupational Program.

3.2 The Work Experience Coordinator for the Handicapped speaks to business and industrial Student
leaders concerning student placement; the physically handicapped go to the Occupational Training Placement
Program for yard care and maintenance.

We are articulating our program with the Community College, (e.g., Communicatively
Handicapped and Learning Disabilities).

I 3.3 Knocking on doors; articles in newspapers (including ARC); Air Force Base information
booklet, slide presentations to Kiwanis, Wisemen, Pacific Telephone, school administrators;
meetings with personnel directors and the State Personnel Board.

3.4 Involvement by the Advisory Boardbut we are opposed to the identification of handicapped
preferring to emphasize strengths in a "true mainstreaming sense." Speaking to civic clubs,
including Civitan.

3.5 All freshmen are required to complete a semester of career exploration classes. High schools
have career centers which are utilized by handicapped students. We have a speakers bureau Career Centers
organized by the Director of Special Education. The Coordinator of Vocational Education is a
member of the board of the Chamber of Commerce.

Three-hundred-and-one (301) articles on vocational education (including mainstreaming) have
been printed in the local newspaper. Radio and television vocational education programs, including
student discussions, have been presented.

A member of the District Vocational Advisory Committee organized and introduced weekly
radio presentations, covering all facets of opportunities and programs for the handicapped in our
schools.

3.6 Presentations through the mass media (e.g., television, radio and newspaper). Tne Director
of Pupil Personnel Services and Special Education speaks to service clubs. Good exposure and
assistance through Lions (blind and visually impaired), and the Kiwanis (Committee for the
Handicapped).

3.7 Setting up on-the-job training stations in the community (e.g convalescent homes, Sears
commercial display department and custodial; Regional Occupational Programhousekeeping,
etc.), and reporting on these activities.

Recruitment
Promotion

Training
Stations
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families.

ND van transport back to their

The VoCati nal Counselor arid administ ators belong and report to civic organizations (e.g.,
Rotary).

3.8 The School Nurse helps in the referral system; the teachers are extremely helpful. The Ref e rra
Advisory Committee, with representatives from labor unions, contacts employers with the questions, System
"Can you use these people?", and "What kind of training is needed?"

The Coordinator of Occupational Education for the Handicapped serves on Advisory
Committees for the Community Colleges and the Governor's Committee on Employing the
Handicapped.

3.9 The Placement Specialist is involved in full-time canvassing for training stations and jobs. The Placemen(
district has Work Experience Counselors who work full-time with the handicapped, and are in close Counseling
liaison with the Chamber of Commerce. The district also has an active program with the
Comprehensive Employment Training Act during the summer, and a cooperative agreement with the
Division of Vocational Rehabilitation.

3.10 Vocational education funds are used to film Work-Study activities; the Advisory Committee
seeks employment, and acts as an advocate for the program. The coordinator of Special Education,
Work.-Study, speaks to service clubs. District staff promote the proarams by "word of mouth."

4. Job Market Analyses for the Handicapped: None of the participating districts reported
using formal job market analyses for handicapped: Job Market

Analyses
4.1 We have conducted informal analyses, but not as sophisticated as for regular vocational

education. The local ARC, American Institute of Research and Goodwill have
articulation/communication with the County Office. Teachers provide person-to-person analyses,
and analyze on-campus jobs.

4.2 The Work-Experience Coordinator has contacted and worked with all businesses in the area,
and has placed handicapped students in appropriate work-training stations.

4.3 American River College has conducted a comprehensive survey of entry-level jobs, what
types of handicapped students employers would accept, and who the employers were who would
accept what handicaps,

4.4 A'rerican River College survey and informal contacts by our staff.
4.5 Job market analyses have been conducted as components of the regular' vocational

education program. The analyses are conduCted as Special Education and VoCational Education
teachers of mainstreamed students develop job opportunities through community surveys.

A Vocational Rehabilitation Counselor for the Handicapped searches- out jobs and develops job
interviewing skills. (Vocational Rehabilitation pays for the EMR student service; Special Education
pays for the services to the Educationally Handicapped.

4,6 The need has been discussed in our district; we are in the planning stages.



4.7 We have not conducted a job market analysis for the handicapped. lnforfl1ARf, we have found
that the Educable Mentally Retarded student is more readily accepted; the "obviously handicapped"
are not as readily placed.

The Educable Mentally. Retarded have been most successful in the area. hospitals. Less
acceptance has been generated in restaurant work. Convalescent hospitals are our best market.
Landscaping arid maintenance crews for large apartment complexes work well when properly
supervised.

4.8 We have not conducted a formal market survey. Our experience indicates that the Educable
Mentally Retarded are the most readily placed.

4.9 We do not make separate job market analyses for the handicapped. We look to job market
surveys.

The County Regional Occupational Program is developing an extensive strawy. With the
emphasis on mainstreaming, we don't make it a point to identify students as handicapped for special
jobsbut emphasize the skills and interests of the individual.

4.10 A job market anEdysis is continuous. and is a major responsibility of the Coordinator of
Special Education Work-Study.

It is somewhat easier to place Educable Mentally Retarded than Learning Disabled primarily
because the curriculum is better developed ((or Work-Study), and we have more
administrative/program flexibility. After graduation, student progress is followed For two years.
Hopefully, the community college will be helping us in this phase.

5. Methods, Tools and Techniques Used to Identify and Classify Specific Problems of
Individual Students: All districts reported using formalized methods, tools and techniques for
identifying and classifying individual students.):

5.1 Psycholocal, medical, social and academic histories are compiled on each student. A
battery of psychological and ability tests is administered. Observation of students n dass and on
campus on.the.job training provides additional information concerning the students needs, interests
and abilities. The students are then placed in the community through the Work Experience Program.

5.2 The high schoal Counseling Department and the School Psychologist provide direction for
program development and criterion-referenced tests.

Counseling in career clusters and interest areas has been initiated; vocational and work
evaluation is conducted.

5.3 The Admissions and Discharge Committee completes a full diagnostic-prescriptive workup
which includes psychological services' (e.g., Wechsler), academic testing (e.g,, Wide Range
Achievement Test) and placement recommendations.

5.4 Counselors help the Aurally Handicapped student to move into the world of work. The
Coordinator of Work-Study assists in programming study-work elements. Placement diagnosis is a
continuing process.

The EHA V1 B Project provides additional support. Academic levels. interests and abilitiesare
determined by the teachers. The Career Development class assists by testing for intereats (JOB-0).
The Work-Study Coordinator and the teac hers develop methods, tools and techniques for identifying
pecific needs, and designing programs for indhAdual students.

5.5 Special Education teachers administer aptitude and personality inventories-- Official health
records, standardized tests, teacher observations, diagnostic tests, recommendations by licensed
practitioners and integrated (vocational) subject matter are used in the individualization of
instruction.

Additional academic provisions include team teaching in special programs and the use of special
instructional materials.

The district has modified the student.teacher ratio to previde special attention and assistance to
the handicapped. Special counseling is also provided.

5.6 Counseling services are provided for the students and their families, 1:Xagnostic and
evaluation tools are prepared and utilized within the instruction/training program. Education testing is
conducted to determine academic levels, interests and abilities.

Vocational and/or work evaluation is conducted in the classroom and the wo k-experience
program.

5.7 A psychologist is in each school. We use the Admission and Discharge Committ e
procedures with an end-of-year evaluation for every student in all Special Educatkm programs.

We have family-parent weekly meetings with the Educable Mentally Retarded, and a special
counseling group has been developed for parents (other handicaps as needed), Teacher-parent
conferences are required fur all handicapped. Students are referred to the Work TrainingSection for
evaluation and pre-vocational training,

5.8 Personnel are occupationally/vocationally oriented. Our occupational centers are (1)
diagnostic/prescriptive; and (2) college-oriented. The Regional Occupational Center provides good
support to our program for the handicapped.
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5.9 We have a Skill Development and Discovery Center for vocational education, which includes Skill
the handicapped to examine the worker's role through potential, interest, selection of area of work, Development
and placement in exploratory mode in which the student maintains a diary of "Joe Smith's" skills.

This prescription for skills "hits with 96 per cent accuracy," because the weakest areas for the
handicapped were in physical and manual skills.

We researched methods and materials and secured Singer, JEV,'s and Val Par systems to obtain
student assessments. In addition to the Skill Development arid Discovery Center, each high school
has a Comprehensive Career'Center.

5 10 Work evaluations include eye, hand, foot coordm clerical tasks; oral instruction Work
written instructions; following recipes, etc. Evaluations

Parent-teachers and student conferences are heft! with Special Education and regular teachers
both on and off campus (e.g., auto mechanics, trade and industry, regional occupational programs
and community college).

6. Multi-disciplinary Team Review for Students:

(Each of the 10 participating districts reported that they had a multi-disciplinary team review
for students.):

6.1 Teachers review all students twice a year. The Psychologist prescribes a program through the
Admissions and Discharge Committee. Students identified for the Learning Disabilities Group have a
45-day program "try-out" period.

In the program for the multi-handicapped, a Special: Therapist, Special Education teachers,
Psychdlogist and Career/Vocational teachers diagnose and prescribe for each student.

One school has an education committee (EHA-V113) to icfentify the needs (of the students), and to
flexibly program for these needs.

6.2 The Admissions and DisCharge Committee (comprised of the Psychologist, Nurse, Program Admissions/
Specialist, Communication Specialist, Building Adrniniatrator and teachers) initially identify student Discharge
needs. Committee

The Program Specialist assists in the preparation_of, behavioral objectives, and reviews an
individual's progress three times a year. At the end of-the year, a progress review for each student is
presented to the Admissions and Discharge Committee.

6.3 The programs have a multi-disciplingy team review for thestudents through the Educational
Assessment Service, utilizing the School Appraisal Teams (i.e., each school includes an
administrator, school psycholbgist, nurse and others as needed)..

6.4 This is done in accordance with the California Master Plan for Special Education. A
prescription is prepared for each student in the Master Plan School (one high school has been so
designated).

. 6.5 Student progress is reviewed through the Admissions and 1.-Jischarge Committee, and change Student Prog ess
of program or school is made as needed. Review is also c and= fed informally through the Special and
Vocational Education teachers eoncerning etudents' mainstreaming program needs.

6.6 As a Comprehensive Planning Agency (A California Master Plan for Special Education
participant), the district is required to have School Appraisal Teams plan, implement and evaluate
programs and students. Students are reassessed at least bi-annua lly.

6.7 An end-of-year review is provided for every studen tin t he program. The review team consists Reviews
of the Vocational Counselor, Speech Therapist, administrator arid teacher(s).

6,8 An on-going, informal process of review involves the counselors, Mainstreaming counselors.
teachers, parents and students,

6.9 The multi.disciplinary team review includes:

Assessment: (Self-awareness).
Aptitude: CATB, SAAS, Psychological Profile.
VALPAR and Purdue Pegboard.
IntereSt: JOB-0, COPS, Picture Interest Survey, PIBS.

Team Review

Pre-employment:

Cluster Exploraton: Field trips, slides arid films.
Interview Skills: Personal Data Sheet anal completed Learning
Activity Packet for Application.
Mock Interview.
Mock Telephone.
Classroom Training: Video. slides udIotape, (specific
occupation and general skills; e. g., making change, basic math,
adding in columns), mock-up, orethe-job training (Regional
Occupational Program, exploratory work experiences and
industrial arts),

Pre-Employment
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Job Placement:
Job Avoilobirtty: irnorview Readines (Special Edwatiun
teacher, Work Experience coordinator arid Special Education
work experience).
Follow-Up: Visitations, phone calls.
Related Learning: Help in low skill areas; placement in training
classes,
Records:

6.10 The program has a multi-disciplinary team review
through the Admissions and Discharge Committee. Each
school has case staffings with guidance personnel, teachers and
others. Other functioning committees include: Regional
Occupational Program and Vocational Rehabilitation (eligbility,
service, etc.). Excellent cooperation with all components.

7. Methods for Determining the Accomplishment of Student Goals:

b Placement

Records

Student
7.1 This district uss . system of performance objectives. The Admissions and Discharge Goals

ComMittee determines students' functioning levels and the subsequent special services needed.
72 We use pre- to post-test analyses of gains of behavioral objectives. We analyze why students

placed off campus are succeeding. (The Fullerton Employer Evaluation Check List is used).
7.3 The School Appraisal Team reviews all referrals,. within a school, and makes

ecommendations regarding such referrals. In conducting its responsibilities, the team obtains
necessary individual studies from professional specialists.

An Educational Assessment Service reviews the referrals for in-depth studies from the School
Appraisal Teams, from parents and from other sources. The E.A.S then makes appropriate recorn- Referrals
rnedations, and periodically assesses progress.

7.4 WQ determine why an individual student has accomplished his/her goal by working with each,
knoi.ving his/her interests, and checking his/her progress.

7.5 Students Cannot proceed until they have completed minimal competencies within the
vocational subject areas; they must pass performance objectives at prescribed levels (e.g., typing,
agriculture production, ornamental horticulture, nursing, trade and industrial, etc.).

The determination as to why a student accomplished goals is the analysis of the match to his/her
job placement.

7.6 A review of students' progress is conducted by the instructors (e.g., metal shops--assistance
by the instruction and the director). The student is accountable and responsible for behavior.
Individualized assistance is the most important aspect for promoting Mainstreaming_ The teacher
responds to those who can express their needs.

7.7 At the end of the year, reviews are conducted to determine progress, and program elements
are revised as needed. New strategies are designed for individual students, and next year's program is
planned.

7.8 Instructors at the Regional Occupational Center, or the Regional Occupational Program r ragress
Assessment

Student Progress

Center assess that the student is ready for employment.
7.9 Yes, we are after process rather than product, quality rather than quantitythrough

individualized behavioral approaches, weekly progress reports from employers and supervisors, and
on- the-job visitations: The related instruction csi-ckage articulates education to work skills.

7.10 Yes, formal planning begins at the ninth grade when the Coordinator of Special Education,
Work-Study, visits each junior high school, and advises the students on work-study and work training
opportunities. He works with students, parents and school.

Individual goals are established at the beginning of the year, and continuous progress reviews
determine whether or not student is meeting the objectives.

S. Provisions for Vocational Education Personnel and Special Education Personnel to
Plan/Program for Students: Of the 10 participating districts, nine reported that they had provision
for the vocational education and special education personnel to plan/program for students.):

8.1 The director maintains records for the district; Vocational and Special Education teachers
cooperatively design, implement and evaluate the program at the school level (e.g., business
educaticn, autoshop, etc.).

Vocational Education is offered to individual students, or entire Special Education classes
t hrough integrative and/or special class instruction.

8.2 Provisions include formal case staffing. Program planning, revisions and/or modifications and
record-keeping, including individual program plan.

8.3 The Vocational Specialist for the handicapped meets with the School Appraisal Team and the
Educational Assessment Service to recommend student placement in vocational programs and work

Student
Plannin
Programm



tunities.
8.4 The Aurally Handicapped have their own provisions. Within the schools, provisions are made

for curriculum planning, regular work experience and industrial arts. The handicapped are integrated
into the Regional Occupational Program.

$.5 Formal case staffing, counseling, testing, diagnoses and tutoring are offered in the
Adolescent-Child Study Center, Program planning (including designing objectives, planning activities
and explanation of evaluation processes), and record-keeping (including individual program plan) are
also performed.

8.6 The Resource Specialist progiarn provides instructional planning, special instruction, tutorial
ce and other services to individuals in regular classrooms and special programs in each

se h
Programs are computerized for special education. Provisions include formal case staffing.

Program revisions and/or modifications are made twice yearly. Record-keeping and monitoring
eludes idividual program plan.

8.7 The Committee is attempting to overcome articulation/communication problems by
eloping strategies. In one high school, the Vocational Education teachers require case staffing of

andicapped students before they accept them into vocational classes. Deaf students have an
interpreter, who accompanies them into auto-body and building/trades classes.

8.8 The Counselor in Occupational Education for Special Schools meets with Special Education
teachers and instructors from the ReOonal Occupational Center to identify referrals, and develop
program plans for individual students.

He also provides for individual referrals to rehabilitation services during their last school year, to
Provide prostheses and other support systems, as needed.

8.9 Formal sessions are held twice a month at the district level; each campus operates informally.
Monies are allocated to individual campuses for mainstreaming the handicapped into Vocational
education.

8.10 Yes, students are pre-scheduled for the next semester through a review of progress by
Voeational and Special Education teachers. The next steps are determined through teacher-student
planning sessions.

Pre-vocational visits are made to the Regional Occupational Program by student groups so both
hie R,O.P. staff and the students can plan for the next semester.

9. Pre-service and In-Service Opportunities Provided for Teachers Who Work with
the Handicapped: (Pre-service involvement was minimal. All but one district reported in-service

lvement.):

9.1 Teachers have been involved in curriculum development for two months during the summer:
(Por school-level programs, auto shop teacher and Special Education teacher modified auto shop

ulum; business education teacher worked with Special Education teachers to design a district-
level curriculum.)

9,2 Consultants from Engleman-Becker Associates, Grolier Education Corporation and Career
-ducation have conducted in-service sessions for Special Education personnel.

9.3 None.
9,4 Participation was established in the Kern High School District Career Trair:ing Center EHA

Title VI B Dissemination Project. Twenty-five tool boxes for Special Education teachers were
purchased, and weekly in-service sessions were conducted for selected teachers of the Learning
Ha ndicapped to teach theM how to do vocational projects. Teachers also attended a conference held
by City Municipal utilities.

9.5 District personnel attended State Department Vocational Education workshops, and driver
trawling in-service for Special Education teachers. Home economics teachers are sent to Oakland
(and other areas) to study programs for the culturally disadvantaged and handicapped.

9.6 Between training, travel and related in-service costs, the district spends about $5000.
onnel meet once monthly, and travel to and bring in specialists from other places (e.g: , Career
irig Center, Kern High School District; Team Learning, Castro Valley; Rural §pecial Education,

!eterso.
o p, S uth Dakota). A tw -week training rogram is sponsored through Humbold.t.- State

.

9.7 In-Service was conducted through county-directed EHA VI B project. Two- one-day
workshops for 32 vocational teachers were also held, The goal is to increase av.iareness and
understanding of handicapped students' needs in Vocational Education and relaNd services.
Dramatic presentations by employers of the handicapped were made.

9.8 In-service education is accomplished through mainstreaming approaches. Career
selors work directly with teachers to provide internal support. The emphasie is on identifying

and developing a support system.
9.9 No pre-service involvement was initiated. In-service is conducted by campus administrators.

who have the Special Educator Work Experience Counselor meet with teachers once a week. This

Integration of
Handicapped

Resource
Specialist
Frog ra m

Referi

Pre-&heduling

Pr'v-service
Involvement

In -Seeuice
Education



provides both input and interest in Vocational Education for the handicapped.
9.10 1nservice sessions are conducted on Career Education for the harn1ipped, The

Coordinator of Special Education Work-Study speaks to new teachers and conduct 6 inservice on a
one-tog:me basis.

Individuals and groups are taken to work stations in the field to operationally Nan "study" to
coordinate with work. Teachers have also been involved with State Driver's Education (EHA-VIB)
Workshops, and the Career Training Center Dissemination (Kern High School District EHA-VIB),

Vocational educators have been sent to conferences on exceptional children and youth.

10, Modification of Schedules for Faculty and/or Students: (All districts reported using
modifications of schedules for faculty and/or students.):

10.1 Emphasis is on complete flexibility; teachers are encouraged to develop cooperative
programs between Special Education and Vocational Education for individual studerg s including
arranging for jobs.

Jobs come first, academics second. We are becoming increasingly involved with the Co munity
College Enabler Program.

10.2 Special courses for the handicapped have been established in landscaping, Skilled (outside)
people were employed to teach them. Several handicapped students were placed in auto shop, and
special performance objectives were developed. An aide was employed to institute a. 31 ratio.

We have identified special needs and bought special equipment to program students through a
work experience program using modified schedules.

Handicapped students are involved in the county-operated Regional Occupational Center.
10.3 Instruction is conducted on an individualized basis for the Aurally Handicapped.
10.4 The district conducts a summer work experience program for the handicapped. An

extension school day is used. The district employs outside personnel for mainkmance and
nsportation.

10,5 Institutional and home management services modifies the ratio to 12:1. The time in training
modified, based on student needs and performance. All Special Education students have

individualized programs. All students who are mainstreamed have individualized rn-ograrns. All
vocational programs provide flexible student entry and exit.

10.6 Graduates can come back for more training. Summer schools, camping programsand work Pros
experience are available in the summer.

Designated Instructional Services are provided by specialists for the handicapped in gular Grockfat

In-Service
Sessions

perierwe

.

HAND-LETTERED instruction sheet mode by this handicapped boy wilf later
aid other students.



vocoticknal clasees. l jshedtiniri th egionaI UptiorialPrograrna1lotv5 students to work
and train ao int:huh:Et:a, neede are -derndied.

10) Special transI3o4tatation eqanmelit and ech I e poovicled to rnove the handicapped to
vocaticnial classes. Scheauleoare ahonged to have sti-Idetits ot job trajning sites during regular school
hours, 6rounde crews art twro high sChods have Pokions reterVed for handicapped stadents.

Th.e Vocational CoumseJor svPeevises arid of ovides haisAn. 'Whenever vocational opportunity
s for the h..andicaPped, Ocadfilis age scheduled aroun.xl
10) lnetruxtior is provided on all inaividual asi5. The siApEemental teacher determines what is

eded to support the svudent, and tile parents, and Pro-v1de3 the suippomt (e.g., correct ive surgery, Instruc( ion
progtheses, leg braces).

10.49 Special Educati-on teachers AdIgiduahze schedi.11es end ihstructional opportunities for the
Inairistreanled handicaPp-ed gludent (Alien they are rnoved irrto Vocalional Education. Artic ulation is
accantolished &rough fu-Ill-tirine dePartment chairmen,

10.10 The inainstreannire PrAr2ern I-sas its basis in f1 ekit7ilirse and individualization for students. Mains rearnIng
fac Li year, waivers are recluested tor rroMin-iurn class davs..4e4ial 1Education teachers are encouraged Basis
fo "build their schedules aroend lhe raster echedulQ,"

Their responsitilitie, a ic1Iifietl irg schedule periods, Mcl-nde conierencing, preparation and
eupervision of loarlc.eud. "flan YOue nregrams as appeopriate !or learning."

u/ric,olurn frIcvdifitatialsf: of $11e 13 participd.liiig-dist:ict; all 10 reported that they had
(aciR curriculum inedificAtiofis for thA haindidapped.): '

eu-jiiebluin s indiviclualiAd, Orie schoOl has aeldecl bosiness machines, drafting and
ok4lieePing classes for t:he educaliorially Handicapped to a0s t therm in developing practical skills.

Auto,tive. wo-odworkini arid the wOrk #xperience Noe rnexle rodlifications for the handicapped.
2 Special digital eccuipMeril has been provide0 foe bled siudents. The auto shop employs a

oarapofessidnal to %ark Nail several hanzricapped students. Wiarkhooks and textbooks have been

Qlases for .lhe Educaatierially PlanelicalVezlarec d be vocationally involved with
ornirnuity-based prograrns end projects negt year),

lis Currie tilurri moc3ificolionshaAJe Ereen math bYslavinq Pace of learning inc rernents, and
rroviclin suppoil systern(e. ueeof tape recorders, tests read toth'sfuclent by aides in history, life
orobleme, eiC.). "Slow Learners" enrelled in typing classes are allo.wed to move, slower than the
,tanclard establiehed pioOres0 patlerlys.

..114 Interpgeters, ancl colors are- provided for the .Aurally Hardicapped.- Special Education
teachers are- assisted 1'Ai rhe CooYdinetor of VorlAStUdy- to (nainstrearn students with appropriate
resoOrce/supporl systerne in jliduslilwl ergs; small engine repair, bus-iness machines, etc.

ly selecting those vocal ;Ana I leaehere who ale intereSteel in lhe handicapped, modifications in
ttie curnculum haVe been, ocrieved.

11.5. An up-eating of CurOcul Urn oliectives occur6 yearly (e.g., sl-gop classesequipment, etc.).
ppddicionol tirme ie allocated tO -the Oirr:iculOrn Cooldinatog and the departrnent chairmen to dev'elop
sfecial programe (e.s; vo-carienal looC1s).

desigmed teactbOoks and wcyrkhooke ha %/e beeri produced. Basic lools are provided.
Clasges ghat need additiorial WII:port ev-re &ssisled ie.g-, vceatizn-a1 VJelding requires 3 to 4 times the
weldimg rods., etc., (or the- Lepnirig FlAndicapped).

1.6 Allocation of adhlitiOnal tirn wos made to clevelop vocational skills. Specially designed
ttboks d wakbooks kteee actlLaired. Analyseo of4sks were perfOrmed mithin an occupat ion to

tify roecled rnodificarions (e,g,, motel maid, costaclial and ornamental korticult ure).
.7 The modified hicrme :Repairs Clags (industrial artA wos desived for the handica pped . Skill

, develOprnent include:A fkirig liOht eekAts, repiaciris floor tile, u5e of hamd tools, repairing hinges,
toilet valves, etc_

,A specia_l Corepx Cerrler ens Ueen created The Vacotional Courrelor modifies tests, and slide
ar'e availoble !nr presentir19 vaational areas (partiollarly volua ble for Communicatively

ndicappeci studen ts).
1.8 Use of eystern FRE allogs us to- take the sti..Idern at his preent level of performance and,

log diagnostic p7escri-ntive proees, reove hirn through en iedividualized, competency-based
peograrn.

1,9 Jhe cuoiculum prio(ities are ianPod .thuOy: 1, Sxcia:li 2. Vocational, and 3. hcademics, in
that order. /V illustration Os tile District.Develdpecd ErnploYroont Vrevaration Kit, which starts with
aesesernent, vre.employrneht, lob Placement, 1olkyy.up aril related learning,

The Project "Worker pirogearn ron--verlaal ePpreaches through perf ormance, "hands-
on," eritenah-reference'd satill cdeveloprrient. 'Good, basic 4lirriCulem opprcaches" (e.g., (ilms, video

Pes) are de Veloned in th.e
1 1.10 We have set u113 os141 ctirrKuk.lrn ttirough individualized imstruction. Teachers are

keenly aware of pxogaanirrying 10r it1divOu4.1 needs in vinrIvstuely telli-ng time, measuring, etc.),
arid plan etudente' stizlies acc4)rdisily_

I

(
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12. Prcwisions f r Curriculum Developmene (All but one district reported that provisions
had been made in the development of curriculum.).

12,1 Released time has been provided for staff curriculum detielopment. Paid workshops with
, credit are provided an the salary schedule. Community College and Slate University courses,

specifiCally designed for -the dist rict's program, were started.
Consulta nts have.been employed to develop performance objec t Ives and individualized learning

packages
12.2 Planning a Career Education prooram with a full-time consultant was initiated, as well as

contracting with landscape specialist and agriculture instructor for special program develapment.
Individualized learning objeCtives were designed by teachers, in cooperation with Vocational

Education, and specialists were provided for individual students,
Career Centers are utilized by- the handicapped to develop entry-level skills arid progession.

CorrectiVe Reading Science Research Associates Consultants have presented workshops. Teacher-
developed materials are utilized.

Directed instructional systems in teaching arithmetic arid reading have been used in simple,
proeressive, direct instructional approaches Consultants include Jane Root, Finis Englemarin and
Barbara Bateman. - _

12.3-Ne special provisions have been-made.-
12.4 Field trips are made to the adjacent Air Force Base for orientation to work and work study

' sites for parents and students. Teachers of the Aurally Handicapped employed during the summer
were employed to develop curriculum for a new Career Class.

12.5 Released time was approved for the chief coordinator to conduct paid work experience tor
Learning Handicapped students at the adjacent Air Base. Contracts were made with consultants and
specialists to familiarize students and teachers eith clothing styles, appropriate dress, and groornine.
Curriculum consultants and department chairpersons were used as curriculum development leaders..
Individualized learning packages and orientation presentations were developed to expose studerits to
various occupations. Visually handicapped students are scheduled into bakeries, catering services,
newspaper -publishing and hospitals to observe these occupations first-hand. Regularly planner(
orientation seminars are followed up for career awareness..

12.6 The Center for Learning Handicaps was developed and utilized. Tools and curriculum for
home repair for students from culturally deprived environments were provided to teach them how to
paint, tile floors, and make other simple relviirs.

12.7 The Regional Occupational Program has designed a course for the Educable Mentally
RetardecLin developing custodial and housekeeping skills The Work-Training Center provides pre-
vocational skill development and evaluation, and is a resource center for the SySteril providing
commercial laundry services for the schools.

The Learning Handicapped have an electronics 'and packaging workshop.
12 .8_ Mainstreaming as a research, eeperirnental and demonstration program started with Moiristrearning

vocational education funds. Supplemental instructors are developing curriculum materialsfor the programa
handicapped. Itinerant teeching is diagnostic and prescriptike; individualized learning packages are
developed Orientation programs include opportunitieefor students to visit, various occupations.

12.9 Through our ESEA Title III and FHA Title VIB projects, we have managed to -free-up"
teachers te develop appropriate materials (e.g., learning activitieepackages for students) both during
the summer and the regular academic year. Two district in-service education seesions are conducted
each year. Teachers work on areas of their choice.

1.Q.s arc raised to such an extent that "EMR's" no longer fit the ub-classifie non of Learning
Handicapped

12.10 Students observe work stations and the tasks involved (planned (or one student or a
uP).

Teachers are involVed in the supervision of students in erethe-job training. (The ,RISE
Commission recommends this type of flexibility and realistic preparation for the world of work.)

Curriculum
Development

13. Modifications of Equipment for the Handicapped:

13. 1 Communicatively Handicapped: Teachers communicate through sigeing- using prin ted
rather than verbal instructions. Sound amplification systems are utilized. Information in the career
centers is on audiovisual tape. A speech therapist is on the Vocational Education team for the multi-,
handicapped. Phonic Ear and Phonic Mirror are used; referrals for hearing devices are coordinl ted
through this program. A special telephbne permits the student to read teletype Messages. Amplifiers
on phones are available for the hard of hearing; listening posts and tape recorders are also used be1 the
hard of hearirg.

13.2 Phoically Handicapped: Required are: Braille and large print materials; rarews; signals
keyed 'to hearing; adaptations of regular equipment (e.g., hand controls); special desks and
worktables for students in wheel chairS; shelves an i iid electrcal outlets; addtonal restroorn facilities;
electronic reading devices (optical); adaptive transportation (lifts etc )- wheel chairs power lifts and
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. rnini.buses; overhead enlargement project s. freight elevators;
rs and electnc wheelchairs.
Readers hav'e been rei)laced by audio tapes. Special drafting tables and adaptive equipm

drivers education have been utilized.
13.3 Learning Handicapped: Need are t9pet*riters, tap.e recorders; listening posts; adding

machines; calculators; visual diaplayadeveloped for sequential steps by teachers; mockups for
learning electronic assembly, and tutors for both inalass and orathe-job training.

13.4 Seuereivl-Inndicapped: Needed are farm, t rac tor and gardening implement s for hor tic all ure
and nareational park proarams; work training centers without architectural barriers. accessible

trooinis, dr,nk ing fountains than have been lowered; jigs; saws and drills that are teacher-designed
assembly tasks; and jigs for plaCing windows in bakery boxes.
A Stat.Education Surplus Center for Education and Non-Profit Agencies has been established'
ch Maintenance of equipment (e_ga clean, repair, display) and rnerdiandizing skills. (This

program la'ris been' most successful, increasing the turnover on typewriter_repairs 900 per cent.
Students ai=e paid through State Surplus Center.

r,

14. Seipplemental Education Services Assisting Handicapped in Regular _Vocati
Programme,

14.1 Additional supplemental staff includes teachers, tutors, aides and volunteers (parents) to
reduce the class loads; additional media transportation support; and conferences with mainstream
eachers prior to enrollment.

14.2 Psychological services to test, diagno e and evaluate emotional and mental problems;
professional development centers to assist teachers in working with individuals (Madeline hfunter
Model); guidance and counseling services (including referral and follow-up); tutorial services;
transportation to and from work stations; vocational rehabilitation services in conjunction with
instruction and counaeling; sign language instruction and note-takers.

14.3 Psychological services, including testing; director foLlow-up; transportation to vocational
experience center; aides and tators to assist the handicapped in Vocational Education- and available
molodity training.

14,4 Psychological services, including testing and diagnoses; Rigipnal Rehabilitation Service
provides health and psychological examinations and refearal service to agencies and schaols.

All aeniors are referred to rehabilitation for additiOnal services and job placement.
14.5 Psychological services provided; counselor services provided for handicapped vocationally

_ .

mainstreamed students; teachers articulate with work experience and placement personnel, with
follow-up evaluations. .

Adolescent Child Care Center provides tutorial services; nurses and tutors work with students
in the nursery program. Taaiis are provided for student transportation; family counseling is provided
by psychologists and teachers in the vocational program_

Under Part AVocational Education, two teacher aides arc tutoring low-functioning students in
mathematics and English.

14.6 PsychologiCal SerVices to test, diagnose and evaluate emotional and mental problems;
guidance and counseling, including referral and followings.

Teachere locate jobs for students', and monitor their progress; tutorial services are provided as
needed; transportation is excellent; teacher aide accompanies handicapped students into vocational
classes, and provides services, as needed. .

14.7 'The teac her for the Learning Handicapped rewrites the vocational manuals. Deaf and hard
of hearing interpreters are provided. Aides assist students ill their transition into Vocational
Education; testa may be given orally. One shuttle bus is available for on-the-job training. The Special
Education Vocational Counselor surveys the community for jobs, and supervises the students in

odified electric ivpe .

Equipment
Modification

follow-up activities,
14-8 Psychological testing, diagnoses and evaluation; counseling and guidance; referrals arid

follow.up; and job placement.
14.9 AdaPtations, provided by teachers, are primarily the addition of audiovisual equipment and

the employment of a nurse and other specialists to provide services to the physically handicapped.
14.10 Tutors, materials, and hardware. District-level staff are available, including psychologists,

peech therapists and a coordinator.
Work evaluation is conducted in two-week segments by the county and the county schools.

Some of the students are i.ipported through the Regional Occupational Program, and others through
oacational re habili tat ion.

15_ Facilities Required for Reaching and Teaching Handicapped Students:
15.1 Purchase, rental and operation of portable units; mobile classrooms, diagnostic center and

guidance units; rental of nonpublic space to serve school-age mothers; contracts with private,
nonpublic programs and services; and utilization of comnniuraity college programs and services.
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15.2 Purchase of homemaking room for Special Education students,
153 Classroom bungalows for Vocationil Education program; arid mobile van for transpor ting

resource program.
15.4 Mobile unit serves as a diagnostic center; and trailer rental for drop-out recovery program.
15.5 Rental of homeroom for handicapped in Vocational Education; rental of space and

equipment for home economics from church; and contract with beauty academy for cosmetology
t raining.

15 6 Rental of space from church to serve the severely emotionally disturbed; and sheltered
workshops as work stations for all classifications of handicapped.

15.7 Work training center; a diagnostic center; a pre-vocational center; and a vocational center.
The Rgional Occupational Program provides a moble van for custodial and housekeeping services.

15.8 Rental of nonpubhc space 4,includes written contracts with itinerant workshops for
developmental progression of vocational skills for the Learning Handicapped; sheltered workshops
for the Severely Handicapped.

15.9 The Skill Development and biscovery Center provides assessment, pre-employment, job
placement, follow-up related learning and evaluations throvah 1:--2oialized commercial and teacher.
constructed instruments

_ . _ _

15.10 The Career Education Center offers many types of ire r-n-nation an careers
pamphlets, brochures, video and sound tapes).

.g., film loops,

Reg Lured
Facilities

16. Cooperation with the Business Community : Business
16.1 Students have been placed in on-the-job training and:ernployrnent in.service stations, Coopera tiOn

garages and restaurants. Seniors 'are often placeci in jobs in former training stations. Learning
Handicapped, who worked part:time are offered full-time jobs in the community.

16.2 Job training statiun are developed through community cooperation
16.3 The business community cooperates through thiwark experience proe. $1nt Wein

and receive credit for skill developMent and part-time emplâyrnert. The "t366d Grooming Unit'.
program was developed and teught by personnel from Rhodes Deeartment Store.

16.4 Representatives of the business-community serve on the Advisory Board fdr Vocational
Education

16.5 The Work ExPerienCe_ Cpordinator, with _the cooperation of_ business and,community
services, supervises and monitors training' and job placement in fast food outlets, car washes, city and
county programs .(CompreheiSive Employment Training Act), and:private contractors at the'Air
Force Base (e_g., cafeteria, Red Bail Express, and beauty shops).

_

Re prese ntatives from the business world serve on the Advisory Committee, and operate a public
relations program (e.g., newspaper articles, service club presentations). Service clubs provide
special equipment, examinations, clinics; etc. The American AssociatiOn of University Women
operates a community education resource service which provides speakers and dernonstratiobs for
schools (K.12) on occupational orientation. The group also provides organized, long-range planning
for Career Day.

16.6 Business =people are employed for the Vocational Education program to assist the
handicapped (e.g., a full-time instructor of Vocational Education is employed in the Direct Instruc-
tional SerVice. All harlicapped students will go through Vocational Education at the Regianal
Occupation Program Al teachers have business and/or industry backgrounds.

16.7 The business community cooperates in the Work Experience Program (e.g., ,Sears,
convalescent hospitals, gas stations , etc.). Trainable Mentally Retarded work at a thrift store operated
by priVate, non-profit organization. A deiughreit shop, established by a private benefactor for the
handicapped. has involvement by both the Department of Rehabilitation and -the Regional
Occupational Program.

16.8 TRW Provides an instructor for the Mock Plant. Hughes Aircraft provides advisers, and
furnishes reject material for the Mock Plant inVoMng the Educable Mentally Retarded.

Some 600 students are in Comprehensive Employment Training Act programs. Teachers are
taught by field specialists and, in turn, instruct others to teach students through individualizing
instruction.

16.9 The business comn-wnity has been supportive by providing representatives on advisory
boards, on-the.job training sites, orientation and visitation opportunities and jobs.

16.10 The business con-enunity is actively involved through the Advisory Committee (task force),
work-study (on-the-job training) and advocacy. Through the chamber of commerce, banks and other
community establishMents, We enjoy excellent cooperation.

17. The Agencies and Organizations that Cooper
he Handicapped:

17.1 Federal Agencies:

e in Vocailonal Education Pro rams Agencse
Orscinii



SUCCESSFULLY MAJNSTREAMED trainee demonstrates p ecision band-
skills.

_

C-18



National Alliance of Businessmen
Federal Gmemment Employment Office
Community Action Program l

Comprehensive Employment Training Act
Vocational Education Act (Parts A, B, F, G and H)
Veterans Affairs
Social Security Administr
Bilreau of Indian Affairs
Vdcational Rehabilitation Act (VIB)
E14nentarY Secondary Education Ac (Titles I, II, and III)
Aemy Depot
Ai Force Bases
lminigration and Naturalization Services
National Aeronautical Space Administration
civil Sfrkoi

17.2 StaLe Aericies

Department of Welfare
Department of Health
Agency for the blind
Agency for the Deaf
Department of education
State Personnel Board
Public Employment Retir
Governor's Committee
HandicapPed

= Family Service Agency
Employment Development Department
State Education Surplus Properties
Department of Vocational Rehabilitation

17.3 Local Community (Public end Private

Youth Employment Service
.

Chamber of Commerce
Community ColleR-es
Continuing (Adult) Basic Education
Right to Read
County Mental Health Progmins
County Probation Department
Regional Occupation Centers
County Gavot-intent
Dropout Prevention Programs
Parents Advisory Committee
Area .Planning Agencies
Comprehensive Planning Agencies
Parent:reacher Association
Kings-Tulare Industrial Education Council
City Recreation Center Drop-In Program
Children Shelter
Industry Education Council
City Office

17A Privet4 Nonprofit Org iv:16ms:

Crippled Children's Society
Easter Seals Society
Goodwill Industries
National Association for Retarded Citizens
California Association for t he Relarded
Epilepsy Society
Regional Centers for the Developmentall Dis
Local Association% for the Retarded
Private, Nonprofit Schools
Home of Guiding Hands
Boys and. Girls Aid Society
Townhouse Foundation

..041- ,51.-1



Hope for the Retarded
Sheltered Workshops
Associations for the Blind

17.5 Business and Industrial:

Hewlitt-Packard
Sears
Pacific Telephone and Tele
MacDorialds
Emporium
Jack-in-the-Bo
Sarnbos
Hatveah-Delta Hospital
Ceasare's Auto
Kramer Carton Company
State Cafeteria
US. Army
Payless
Vision Conservation institute
Rhodes Department Store
Society for the PreVention of Crue ty to Animals
Private Employment Agencies
Trade and Labor Unions
SafeWay
Lucky Markets
Grossmont Corn
Taco Bell

unity Hospital

17.6 Special Interest Gr ups:

Young Men's Christian Association
Young Women's Christian Association
Volunteers in Public Schools
California Association for Neurologically
Children
BoYs Club
Big Brother
Big Sister
Santa Clara Nurses
Dental Auxiliary
Medical Society

.17.7 Citizen Organizations:

Kiwanis
Lions
Elks ,
CiVitan
Rotary International
American Association of University Women
Soroptornists
Optimists

stIc iati on

Handicapped

C-20:



4/11.SN 5ILI
Sup.rintt'ndonlol jbII Instructlen

cold Director 0? Education .

ear Mr.

STATE OF CALIFORNIA

DEPARTMENT OF EDUCATION
STATE EDUCATION BUILDING, 721 CAPITOL MALL. sACRAMENTO 95E114

January 21, 1976

ii udy of "matns reamumg" handicapped students tn vocat innal education. programs in
..c*onda'r-ys--e-hools is being conducted _by Dr . Gordon F. Johnson from Cali fornia ttplniversity, Fresno. The study is supported by a Voca tional Educat ion research g ant

and is designed to obt a in information and produce a handbook that will be useful toboth school personnel who have 'responsibility for special educat ion and for vocat ionaleducation.

A goal of the s to y is to make available to staff of secondary schools in Cal iforniainformat ion that wil 1 he p them provide real is t ic , useful employment preparat ion forhandicapped students. The major cumponents of the project are: (1) ident ifying sipf Leant characteris t ics and provisions of ma ins treats ing the hand ic.appcd in voca tionaleducation; (2) devel oping model guidelines for mains treaming through anal yses of fieldpract ices; and (3) preparing. a handbook of mainstreaming pract ices in selected Calfornia secondary schools .

Your distr ic t has been ident i fled by the project Advisory Commi t tee as one wh ich i. ,ma instreaming the nano tcapped in a regular vdcat ional program. If you are willing toshare info rmat ion about your program with the study, please contact the project rlirec-or; he will answer any questions that you may have about the project, and wil I arrangefor an en-site visit_ with your program represent:it ives to conduct a structured inter-,
view. Dr . ;Johnson' s conplete address is: Dr. Gordon F. Johnson, Professor of Spec ialEducat ion, Cal ifornia State University, Fresno, California 93740, (209) 487-2976.

Your interest and cooperaeion in serving students with hand icaps is appreciated . Weare certa in that the input from your program wil 1 prove very ,benef icial, to other dis-
tricts s throughout the State

-Si

L' -
James II Cranda ord inator
Vocational Edticat o Research

ec-

Theod is Hawthorne, Coordinitor
Career Opportun it ies Development Program

7



_*iiikb COUNTY
DEPARTMENT OF EDUCATION

'ERNEST A. PO0R2
SUPERINTENDENT

SUMMARY

V.A.S.E. MEETING

FEBRUARY 18, 1976

REPORT ON PILOT MASTER-PLAN-FOR SPECIAL EDUCATION

BY-DR: PAUL-iiILLAR

1.0 Initial Planning

During the 1974-75 school year, Stanislaus County obtained a $16,000 Title VI
Grant forlocal:Aolinning end later_sUbMitted a pilot projett to the State-
Department OfEducation ferafflasterTlan: An initial goal was $130,000
of supplementalfunds-toAmpleMent.the reorganized program. The comprehensive
plan incTrided the entire county._

An area of emphasis in the Stanis aus Plan was the Resource Specialist
Component, and the implementation of School Appraisal Teams and,Educational-
Services for the entire county.

The pilot pro ect was initiated in July 1975, The written Master Plan, which
has been approved, consisted of two lengthy volumes and one volume of revisions.
The County had requested a total of ninety positions for Resource Specialists.
The actual State allowance was thirty-positions.

-A workshop to indoctrinate these-personnel was held with State input. One
chronic problem has been interpretation of various sections of AB 4040. CAC
Title V regulations have been recently adopted by the State Board and will
take effect on July 1, 1976. Dr. Millar recommends keeping in close touch
with the County Counsel concerning interpretation of Master Plan Legislation.

.0 Reorganization of Program

The first step in the reorganization process in Stanislaus involved the appoint-
ment of an Advisory Council. This consists of County and District educators,
agency representatives, and parents. It did not develop as fully as might be
desired, due to various deadlines.

A Sub-Advisory Committee meets regularly in each scho 1 dist ict. This involves
15 districts in Stanislaus County.

Approximately one-half of the districts chose to hire their own Spec al Educa-
tion personnel. The County Department was unable, for various reasons, to hire
a full complement of administrative-supervisory personnel. ,



..-.Stanislaus County iscurrently..asessjng a nine!..cent override tax-for
Special

.
.

..
.

Educationfor various-program componentS,-in .addititni to Master-
Plar(Funds-. (Oni-Cent-override -in Stanislaus.-County yields $70,0000

SdhooT.Appraisal Teams-and Educational Assessment ServiceS

--These,prograw:componentshaVe..caused.considerableeXpansionin, guidanc.
-serVices.bothon the- coUnty .and,distriCt'level.---The,School Appraisal:Teams'

..-haVeneceSsitatedMOVingall:AdmitsiOnS-tommitteelvtions to:roCal.-.:SChool
sites. -TheSchool -Appraisal--Team---consistS-of:the.140'wApial-,.thelleSOUrC*

.---....Teachee.and the ReSoUrce:SpecIaliSt-(or PrOgraM SpatialiSt). ..±0ther.:perSOnnel:
included as-H.needed:--i-'13SYChologist,-Spee-Ch..Therapist,ancLNOrse- Alterna0YeS

to -SpeCiaTclass cr special center p1acementconsLst of .the:-ReSourCe:SpeCial
ist:Prograin and'designated.instruCtiOnarserViceS (speech therapY,-. home
.instruCtion,

.HA,chronid--:problein hasi3een:the .attempt to follow due_process--pr9pedu- S
-conCerning-notification of parents,- request forimarings anc,appellate- pro-

. .,.
cedures.

The School Appraisal Team has two other basic tasksz 1) develop an indi-
vidualized instructional plan for each child identified, including performanc
objectives, 2) conduct a semi-annual progress review on each case.

The Educational Assessment Services are the second level of diagnostic
evaluation and it has been the source of more difficulties in the Stanis au
Plan. It was,originally intended to be a RLA function taking referrals on
more difficult oases- from school Appraisal Teams. Many Problems evolved
concernin§,due process cases. The Educational Assessment Service consists
the RLA Administrator, a Psythologist, a Speech Therapist, a Diagnostic Teacher
a Program Specialist, a School Nurse, and other peronnel as requested, including
agency representation.

The Educational Assessment Service has the option of a 1 county placeme
Special centers, special classes, designated,servio4s, Resource Special
Program, and placement in both State and private schools

The EAS must do an annual review of all cases processed during the year. An
intense and chronic problem has been a proliferation of referrals from the
School Appraisal Teams and a backlog of cases.

Resource Specialist PrograM

-DorothySmithi:SPec al:Educatian-Coordinator:from Modesto City School
on the:operation of. the ResoUrce thatdistrict.
City'5cho(as.iscurt'ently.optating a prograM including 23 ReSource-Spe.

reported
lodesto
:iaUsts,

E-2



..FoUrteen of.theseteachers,came fron the Permanent ,teaching staff_ the remain-
.:AET- frorwout's06:speci0 :classes -of LUG Pragrains.---SeVeral_cametfrom regolar
...Ouc-etian-PositiOns An order 't0 meet the..recommended ratioOf. oneltesource
.Speclilistjor,:each 600 ACI4 the 4istriCt would need 14,additional paSitions
:or a tatal- of '37.,

..,..,

--,A.chranic.:0-robleM-has.Peen:'exCetsive.forms'and:Cierical work. :The district is
Hnow:_attemptingAonsblidate this process.- There is,. also a ConsiderableH.
eiriountbf--..tiina.,sp-Ont hk,,t,he.'ResoUrCe:Specialiiiparti-cipating.in.-SameetingS,
WhiCk:have.4-directiMpaCt op. both :Consulting and teaching. tine ..on--.a classroom'
1e-Vel'. .,

:-:-This.:',Oltimately,led Stanislaus County: to divide' the:s.taff Into ,Resporce .-

5pecialist:and ;.0q.Teathers-.:.: Eachjw!ition has:4 .separate job,.description...
-SeParate,prograilv,ManUalsVere-develOpodfOr elenientary.-And secohdaryleVel!

---,Agony classroOm :teachers xesisted the.- reorganized .PrOgra.m.ln:the begipping...,..
This::sivatioo-'..tialmOroved:grodliolly, whereby More'Special: Education Children-,

Thave,:been mainstreamed 'in:proportion:10 the quality And-quantity 'of resa4rce ,-

-"helOavailab1C.-,:Thereihadbeentwo 'noticeable iMprovements. over'former*program,
--Orang;atioti:: 1) More OuOils served., ,and'2)favorable-parent inliolvement.
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November 4, 1975

ZW alma tate) /Tarim=

South Bend, Indiana 46617 Phone (219) 2884751

rdaLF. Johluka, D.. Ed.
ProfeSSOr _Of Education
.0matent
Education:of :Exceptional Chilc
: School ;of Educat4on

.

California State University
Fresno California 93740

'Dear r. Johnson

The National Cen er for -Law and -the-jiandicapped received your-
-letter of-.August.28irequesting-information On=legal---interPre
tations of ma.instreaming,:. ._The.. following Summary..and.etteched.
-bibliOgraphli- should prove. helpful .to'yoti-but:if'further infor-
mation reguired,-please:_contact.us-again.,

From-,a
,,Varioualyreqd
-ground work-in,-

.there are threebasic principles,:
3titutlon and-.-etatutes.whichle:a.

That_handicappedthildren are'.entitled:to'eduda-,
.tional'opportunities:COnimuneurate:xith th-ope.Pro-.7
-vided.to,ilon-haudidapped

That handicapppd children-areentitled to an,.educar.-
tional :opportunity .varioUsly.defined:-in:thestatutes-:.-
and'oases asmeeting:their.needs.jahd.,:makimi-zipT:their'
heeds And-Makimlzing:their capabilitieS;

Thatjundicapped-children _are .entitled:.to educ_tiona
. placements which are least restrictive in terms.of..:

their.personal..-fre'edoms

*fl trAafIi
1.1y0o1

it lot NI) , eareted
InC.

Alwiotion lot
43 Qitivons

*WONNICWW
Olv(ri w Wool

Yrom a legal standpoint, the rd component least restric-
tive placement - is mainstreaming. This principle is well
outlined in Lebanks'v. Spears_. In addition, least restrictive
placement has a mandate in federal -legislation in PL 93-380
which requires all state's to submit (plans) to the federal
government by April 21, 1975 in order to have continued access
to special education funds. These plans must include,

1 nit"

)1044

Art

Ph.

4W' 'It°,
Ovcsitonn.

eq.



"Procedures to ensu e that, to the maxim
extent _appropriate, handicapped children, in-
cludingchildren in public or private institu-
tions or other care facilities, are educated
with children who are not handicapped, and that
special classes, separate schooling, or other re-
moval of handicapped children from the regular
education environment occurs only when the nature
or severity of the handicaps is such that educa-
tion in regular classes with use of supplementary
aids and services cannot be achieved satisfactorily...

The, principle -is also:inc rporated -into 'State.laws
-.0f14isoonsinChapter-S9..-..

the-first .component.spedifiedabovethat-.the:handi7
'capped child',mustreceiVe:,educatitinal.opportunitiescommensurate
with those provided to.non-handicapped.Children,'has=statutory.-

-authority:..::The Section.:_5p4=of-:the-Rehabiliation..-Actof:1.973
P1.-'.9371l2 'prohibits diseriMinatidn'of-handieapPed'individUais
in -any program receiving federal fuhding'assistance".

The 'commensurable services : component-of the'handicapped child
right.to an 'equal :educationalppportunity is relevant-for.the
purposes=pf-:.discussing.mainstreaming in=that- separatioli_.of,the.-
handicappedfrom'regular classes has often-meant lesS'adeguate
facilities,services,. 'and programs -than.:_thosi. received by non-..
handicapped-children,- =

The references on the enClpsed hibliOgraphY are intended
.-nonlegal audience.. 1-believe they- will-be suited-to:your neeci.:

, .HAgain,...please--contact uS:shouldfurther .information -be needed--

PaUl_SChwieger,
Social Research .Staff

PS/bld

enclosures:



BIBLIOGRAPHY

att the:Educationof Chil
w4h0P61-0-1Nee0s_..81222:1121--giilE211. 537P
(Mareh,

-:,Lebanka v. Spears,. 60. F.R.D. 135, 140 (E.D. Louisana,-1973)

Chapter 89,Wiscansin Law'.of 1973, Legislative Folic ,

Paragraph 4.

RehabilitatiOn Act of 1973, in, 93-112, eecial1y Sec.

Ross Sterling L., et al.",.:Confrontatiani: _Special Educa iOr
Placement and the Law.ExceptionaI:Children 38 (1) 5-12.

Abeson, A. (Ed A Continuing Suininar of Pending and
leted Li i rdin ion a

Chi en, Ro. 7, .Arlington, Virginia, C u ci
tional Children, State Federal-Clearinghouse for
tional Children, 1973.

-Abeson, A. and E. Trudeau, Handicap
LegalEli-ibilit
Virginia State .,edera In tion
Exceptional Children'-'197_3,_

ed Ch dre de
0 Services Expanded, ingtor

-aringhouse tor

Abeson, A.; 4nd F'..140intraub, The Law and That 6ther MinOr
'Iihe Schaal Paychala4ist:Digest, 1974, 1:(1) 4454.

Knriloff, P., R. Ture,_D. Kirp, and W. Buss gal-RefOrM
and Educational Change: The PennsyL'.ania Case.
Exs!ptianal Children, Sept., 1974; pg. -41:



Photography and Other Support Credits: All Photography by Yvan Pokier, in
Cooperation with Los Angeles Unified School District, Fullerton Joint Union
High School District and Ventura Unified School District / Cover Art and
Chart Renderings .by Linda Trujillo / Editorial Proofreading arr3 Pasteup
by Fred Winkelmann.

8 3


